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i)

ii})
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(B)

Tenmns Explained

Grievance:

following words:

"Tn labour law, a complaint filed by an employee or by his
or her union representative, regarding working conditions and
for resolution of which there is procedural machinery provided
in the Union Contract; -an injury, injustice or wrong which
gives ground for complaint because it is unjust, discriminatory
and oppressive."

(Black's Law Dictionary, Sixth Edition, 1991, p.702).

"The infliction cf wrong or hardship on a person; injury,
oppression; a cause or source of injury."

"The state or fact of being oppressed, injured, or
distressed; trouble, distress; suffering, pain."

"Circumstance or state of things which is felt to be
oppressive. In modern use, a wrong or hardship (real or
supposed) which is considered a legitimate ground of complaint;
something to complain of"

(The Oxford Dictionary, Vol.VI, 1989, pp.835-836).

In this study, “arjevance' has been explained in the following

‘The grievances are the sum of accumlated strain
resulting from certain stress situations ---'

Minority:
Minority is explained in the following words:

*a group of people in a given society who, because of
their distinct physical or cultural characteristics, find
themselves in situations of inequality within that society'.

“a group which is perceived as such (minority) by other
groups . |

*In India, minority has become a political term, with a
political tinge---'

" Minority, in this study, includes the religious minority,
like, the Buddhists, the Christians, the Muslims, the Parsis,
and the Sikhs.




Foreword

I am glad tc note that the financial and non-financial
Grievances of the minority-managed educational jnstitutions have
peen systematically and scientifically researched and documented 1in
two separate volumes in ‘this integrated study. The first volume is
on the financial grievances of the minority mandged educational
institutions; and the second volume relates to the non-financial and

sundry other grievances of these institutions.

Without hesitation I can say that within the given time limit
and the acute limitation of resources, it is no easy task to make
such a wide and extensive coverage of fifteen major states and union

territories.

Apart from the two volumes of the research study, preparation
of a comprehensive directory of the minority managed educational
institutions, state-wise, type of institution-wise, and minority
community-wise as a component part of this integrated research
study, exhibits the stretch of imagination, and amount of strain on

the mental and physical resources of the study group.

The grievances are the sum of accumulated strain resulting from
the financial and non-financial stress situations on the part of the
minority managed educational institutions which have to be shared by
the management, the heads of the institutions, the teaching and non-
»teaching staff as well as the students. Their impact is also felt
by the local commmity, the leaders, the parents, the governmental

functionary and the nation at large.
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Relevant organisations, institutions, individuals, documents,
reports and press clippings have been systematically and somewhat
exhaustively explored.
The state-wise systematic documentation of the financial and
non-financial grievances of diverse types of minority institutions

. has been carefully dohe under separate chapters in both volumes.
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All the same, exploring into the concept of the minority from
sociological, psychological, political, geographical, demographic,
legal, constitutional stand-points in historical and comparative
global context, in order to concretize the concept in the Indian
parspective by reducing its vagueness, is a modest but challenging
task. | |

If, at all, same of the recommendations and suggestions
incorporated in these volumes are found useful, and are carried
forward to the point of policy review and implementation through the
good offices of the Minorities Commission, same of the grievances in
the existing situations may be remedied ultimately leading to a
progressive educational development among the minorities,
especially, the Buddhists and the Muslims, in India.

I hope these volumes will be well received by the Minorities
Commission, and be put to wider public use through publication under
a collaborative scheme between the Minorities Commission and the

Indian Institute of Public Administration, New Delhi.

. B —e wg&“:‘*’"“;

—_—

( M. WADHWANI )
DIRECTOR
INDIAN INSTITUTE OF PUBLIC ADMINISTRATION
NEW DELHI




PREFACE

Any study relating to any management of the educational
institutions, their grievances etc., is directly concerned with

human beings; and, hence, poses an ethical dilemma. Ethical issues

are posed by the'potential consequences of the publication, or,v

utilisation of the research findings.

The subjects of this study, the minority managed educational
institutions’ management, heads of institutions, teachers, staff,
the parents, might sometimes find its results offensive, either
because they are portrayed in a light they find unappealing, or
because attitudes and modes of behaviour they would prefer to Kkeep
private are made public. In several settings of social life some
people engage in practices which they do not want to become public
knowledge. For instance, some people in the institution, mismanage,
maladminister, do not pay full salary etc. Would they like that

these should became public knowledge?

It is the obligation of any social research to collect and
organise facts and make findings public. However, it is the
discretion of the funding agency to make public some portions of the

findings or not to make other portions public.

To make findings public is one of the main contributions social

research can make to the fostering of a “free and open society'.

a .
\
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A good study might make somebody angry ' .
If a research study is done competently and the conclusions

drawn are backed by facts and good arguments, there is nothing to

fear or be angry.

But the social researcher and the sponsoring organisations :io
have to consider carefully the possible consequences Of the
publication of findings, and the form in which these should be made
public. Often there could be a direct dialogue with the management
" of the minority institutions, or a discussion at the level of the

Minorities Commission.

Comments from numercus respondents, their letters etc. have
been incorporated as appendix. Similarly, further comments from any
one on the findings of the research may also be similarly

incorporated.

However, it is to be kept in view that the over-riding
obligation of every social research is to promote “free and open

discussion of social issues'.

It is for the readers to judge how far and in what perspective

the social issues have been placed before them.

One is simply amazed to note that the grievances of the
minority managed educational institutions are numerous, many of
these are also the common grievances of other non-minority

institutions, yet there was relative lack of concern for a




systematic study of these problems so as to make any modest attempt

to remedy the situation and to make the educational condition any

better.

The condition of education among the Buddhists and the Muslims
is deplorable. The Christians, the Parsis, the Sikhs are much

better as compared to the Buddhists and the Muslims.

The state of professional, technical, vocational education; and

education among women, particularly among Muslims, is disappointing.

In the name of educational rights of the minorities, in some
regions, a deceptive situation has been created. The real
interest of education of the backward among these minorities.greatly
suffers. No doubt, the contributions of numerous organisations are
;ike silver 1linings in the dark clouds. Their efforts are
noteworthy and deserve encouragement. The following lines from the
correspondence of a respondent fram a Parsi organisation give us a

view of the situation, and a hope they cherish:

"I am sure your research on above subject will prove very
useful to the minority commmities as looking to the index of
cost of 1living going up and up every month it is becaming
impossible for minority commmities to run educational
institutions to balance their budget; and it would be in the
fitness of circumstances that these institutions be provided

with sufficient funds as these schools conducted by minority
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commities are not given grants by the government and you will
doubtless appreciate that teachers should be paid lucrative
salaries by way of remuneration etc., so that they could work
with dedication and zeal'.
(F.J. Bntia, .
R.D. Sethna Scholarship
Fund, Bombay)
This sums up the crux of the problem which generally besets the

minority managed educational institutions in almost all parts of the

country.

This study makes an attempt to pin-point the grievances of the
minority managed educational institutions among five designated
religious minority commnities, viz., the Buddhists, the Christians,

the Muslims, the Parsis, and the Sikhs.

The first volume is devotd to the study of the financial
grievances of the minority managed educational institutions covering

fifteen (15) major states and union territories.

The Second volume which is an integral part of the first volume
is devoted to the study of the non-financial and sundry other
grievances of these institutions. In both volumes, grievances are
also separately documented state-wise. Some financial and non-

‘financial grievances also overlap.

If the suggestions and recommendations, based on hard facts of

the situation, and incorporated in these volumes separately, have
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any policy implication and administrative back-up, the investment of

talents, time and money may be considered as amply rewarded. Even

otherwise, we shall have the satisfaction of doing a piece of work

which was really needed.

Between what the people want and what they need; what the
Governments want and do and what the people need, if there 1is any
harmony achieved in the area of removal of the grievances of the
minority managed educational institutions leading to the educational
development among them, through the good offices of the Minorities

Cammission, our efforts will be deemed to be amply rewarded.

7 f A
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TNTRODUCTION

1.1 Education plays a catalytic role in the development of a

country. Ever since the attainment of independence, efforts have
peen made to prepare a plén of educational development for India.
At the non-official level, there has been considerable " development
of ideas resulting in a sociology of education in which the
centrality of educational systems to the structure and the
functioning of pre-agriculture to industrial societies has attained
aﬁ important place. The education which was seen as essential for
every human member of civilised societies to manifest his/her roles
and duties effectively was reviewed as having important function to

economic growth and social change.

1.2 At the official level, there were several committees and
commissions appointed at various periods to reconstruct  the
education after independence. The central Advisory Board of
Education, the oldest and the most important advisory body of the
Government of India on education was first established in 1920, and
was revived in 1935 after a brief period of suspension. This poard,
having union minister of oducation as its chairman, from time to
time reviewed several aspects of education and adopted resolutions

in its annual meetings.

The Education Ministry's conference was initiated first in 1949
| :
f by Abul Kalam Azad. Among other things the conference also
% considered measures to be adopted for the solution of crucial

problems in education.
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1.3 The Education Commission (1964-66), under the chairmanship of
D.S. Kothari, was appointed to advise Union Government on the
national pattern of education and on the several principles and

policies for the development of education at all stages, and in all

its aspects.

1.4 These comﬁittees were to review the different aspects of
education in general. In addition to this, there were several other
single purpose comittees which analysed different aspects of the
education. Unfortunately none of these committees had any
émprehensive agenda on religious minorities' education in India,
and the attempts were to view the problems of minorities' education

in parallel with general education.

In the absence of any precise attempt in any of the various
commissions, committees and panels appointed by the central and
State Governments from time to time, minorities’ education remained
at the cross roads. No clear—cut policy or guidelines were framed
to regulate the education for minorities without hampering the basic
tenets of the constitutional provisions for this section of Indian

population.

1.5 Both the National policy of Education of 1968 and 1986 had only
passing references to minorities' education in their aims to promote
national progress and sense of culture and national integration.
The only notable reference to minorities' education in the National

Policy on Education, 1986 was,




"Some minority—-groups are educationally deprived or backward.
Greater attention will be paid to the education of these groups
in the interest of equality and social justice. This
naturally includes the constitutional guarantees given to them
to establish and administer educational institutions and
protection to their language and culture. Simultaneously,
objectivity will be reflected in the preparation of textbooks
and in all school activities, and all possible measures will be
taken to promote an integration based on appreciation of common
national goals and ideals, in conformity with the core

curriculum".

1.6 However, this reference had only a limited purpose in the sense
that the prdgranme of action in order to implément the national
policy of education, and in order to pursue point no. 11 of the
Prime Minister's i5 - point programme regarding the integration of
minorities in all walks of life suggested guidelines on coaching
classes for competitive examinations for weaker sections amongst
educationally backward minorities. Hence, even the highest national
document on educatibn did not pronounce any policy guidelines on

minorities' education.

1.7 BAn overall appraisal of the situation, plamming and management
of the minorities' education on an all-India basis with the terms
and references applied in the commissions and committees held so

far, is hard pressed to ensure the proper development of minorities'
education.




1.8 A High Power Panel on Minorities, Scheduled Castes, scheduled
tribes and weaker sections disclosed in their report (1983) that the
poor particularly of Muslims could not avail of the opportunities in

the fields of education, employment and economic activity for three

reasons:

(i) their separatism and isolation
(ii) failure of their leadership and officials to help, and

“(iii) mostly because of their own commmal prejudice.

Minorities educational institutions are pitted with several
problems to-day in their effort to exercising their right of

establishing and administering their own institutions.

1.9 The mere constitutional provisions to ‘"establish and
administer'" institutions of their own choice now had acquired
reasonable restriction in that the state has right to provide
regulatory provisions for ensuring educational excellence,
conditions of employment of teachers, ensuring health, hygiene and
discipline and allied matters. Such measures are purportéd to
ensure that minorities}institutions are administered efficiently,
and that students who come cut of minority institution after
completion of their studies are well equipped with knowledge and

training so as to stand at par in their avocation in life without
any handicap.

1.10 If the minority institution seeks affiliation or recognition
fram the state, the state has the right to prescribe syllabi, and
terms and conditions for giving such affiliation, or recognition, or
extending grants-in aid.

Y P R



Hence, betwsen the constitutional provisions and reasonable
restrictions by State Govermments to ensure the quality of
education for minorities arise the grievances of management of the
minority institutions. These grievances generally are the result of
two different views both of which, however, have the same intended

purpose - provision of education of their own choice to minorities

in India.

1.11 The grievances of the management range from proving the
minority status of institution, to affiliation, appointments of
staff, admission of students, school buildings and grants-in-aid

from the various Government agencies.

1.12 Despite the constitutional provisions, and four and half
decades of subsequ~ent effort of Government at every level, the
educational development, is perhaps, increasing threat to one-fourth
of India's population - religious minbrities. Plan expenditure on
education in India registered substantial rise since the inception
of five-year plan.‘ The central allocation for the first plan was
Rs. 153 crores which rose to 5,457 crores in seventh plan and 7,443
crores in eighth five-year plan. Increasingly larger amounts of
resources are being allocated for education. The funds spent for
the development of minorities' education, in absence of statistics
even with the best deal, would not be more than their propartion to
the total population. This means similar circumstances and problems

one could assume on the development of minorities.




1.13 Though it is true that increasingly larger amounts of
resources are being allocated to education, the share of educational
sector in the total plan outlay has been consistently declining from

7.8% in the first plan to 2.8% in the sixth plan. A slight increase

was noticed 1in the seventh five-year plan in which 3.03% of the.

total outiay was made, and which was brought down to 3% of total
outlay in eighth plan. A further break-up of intra-sectoral
allocation of resources in education in India during the plan period
would also show a lopsided emphasis on different levels of

education.

The different states and local bodies which also spend on

education had also considerably increased their respective

allocation.

1.14 However, the inhibition to the development of education in
general, and minorities' education in particular, partially
contributed to the slow rate of growth of Governments' expenditures
on  education, and is further complicated by ever increasing

Population in its numerical size.

1.15 The minorities’ educational institutions taking support from
the constitutional provisions are rapidly increasing to cope up with
the population growth. Hence, more and more institutions compete

for less and less Government funds in real terms.

1.16 The mere constitutiohal provision of ‘'establishing and
administration of educational institutions of their own choice" will
ot guarantee the funds from various Government bodies, and that the

fact is that these minority institutions have to compete with other

A SR I T
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General Institutions in terms of the procedures, rules, regulations
and standards set in different places in different ways. This gives
scope for accumilation of grievances which are financial as well as

non-financial in nature at the institution level.

1.17 Besides the financial problem, educational institutions in
general, and minority institutions in particular, face numercus

other problems in building an institution.

The first main problem apart from grants-in-aid, is the lack of
infrastructure facilities at the institution. The insufficient
number of class rooms, toilet and water facilities, laboratory,
library and play-ground facilities which are considered to be
minimm requirements, are not often available with these

institutions.

1.18 An educational survey conducted in 1982-83, by the Hamdard
Education Society revealed that muslim educational institutions by
and large lacked physical facilities, non-availability of trained
teachers apart from ﬁany other problems. There are also other
grievances of teaching .and non—téaching staff regarding their

payment and service conditions etc.

1.19 Interestingly, "The University Grants Commission offered to
grant autcnomy to a large mumber of Christian institutions. Many of
the 014 established Christian institutions were thought fit to be
granted autonomy. It meant they could adopt their own curriculum,

set their own question papers and publish results. Of course, there




were built-in safeguards to avoid misuse of this power when autonomy

The UGC offered grants to meet the additional costs involved in
running an autonomous institution. Many of these institutions,
therefore., in anticipatidn of grants from | the U.G.C., inéurred
expenditure of lakhs of rupees. The additional grants were released -
after a long time and in many cases yet to be released. The U.G.C.
also subsequently prescribed certain conditions to be observed by
the autonomous colleges. The conditions include the rules for
constituting Committees of management. When the conditions with
regard to the constitution of Committees of management are observed,
the minorities 1in the Camittee of management have become a
minority. The UGC in the name of autonomy has completely taken away
the rights of the minorities to manage their own institutions - in
the best interest of the institutions. BAs a result, many of the

minority institutions find trapped."

‘Whenever well established institutions seek to include an added
subject warranting additional teaching staff, the government pleads
shortage of funds, and on the other hand, the university rejects the
inclusion of self-financing departments in an institution which, for

Other programmes, depend on grants-in-aid for the salary of the
staff,

Ihe Presemt Study

1.20 This study attempts to unearth the non-financial grievances of
the ‘minority managed educational institutions. Though most of the




in general can be identified as financial, ;:ertain

grievances
grievances can readily be separated from that which are purely

financial in nature. The study, as in the case of fimancial
grievances, jdentified five Principal areas from which non-

financial grievances arose in general.

1.21 In order to have a comprehensive view on the origin and .

accumulation of the non-financial grievances, opinions were elicited

from the following groups at each Institution studied:

(1) Management members,

(ii) Head of the Institutions,
(iii) Teaching Staff,

(iv) Non-Teaching Staff,

(v) Students .

Besides them, opinion from following personnel were also
_ includedq,
(vi) Government functionary (mostly of education departments).
(vii) Commumity leaders
(viii) Political leaders and intellectuals.

Obiective of the Study:
1.22 The study had following objectives for its investigations.

(1) to know about the nature of problem in getting official

recognition/ affiliation etc.

(11) to know about the adequacy of facilities and performance

of the institution.
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(iii) to know about the differences between the management and

the Governmment agencies.

(iv) to know the reasons for the lack of motivation of students

in minority managed educational institutions.

(v) to know about the grievances of the teaching staff and the

management 's attitude towards them.

(vi) to know about the grievances of the non-teaching staff and

students.
mgtgm
1.23 This volume has the following chapters:

1. Introduction
A brief discussion on the background of minorities' education
both at the policy and at the Institution level; discussion on

objectives of the study and contents are included here.

2. Methodoloay

This chapter is common to both the volumes in which the
discussion, on the scope, objectives, limitations of the study,
area, sample size, and various modalities of data collection and

techniques of analyses is, carried out.

3. Bn Zoalvsis of the Minority Managed Educatiopal Institutioms
This chapter gives the details of the minority managed
educational institutions of various types studied in depth; time gap

be ] . . y .
tween their establishment and recognition; teacher-student ratio;
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infrastructural facilities avallable, etc. Tt relates to the part

on ‘institution data schedule' ip the questionnaire.

4. “Financial Grievances of the Minority Managed Riucatiopal
Institutions

This chapter, ‘based on data collected from the fielq and
through mailed Questionnaires, discusses the non-financia] -

grievances of the minority managed educational institutions.

5. Case .Etudz:QI.SQHE.mingritz.nganisa:igns_ﬁnd.lnstitutignﬁ in

This chapter pPresents case study of some Muslim, Christian and
. /
Parsi organisations and institutions. How they developed and
contributed to the Cause of minorities' education; whether they

could be emulated by other minority Oorganisations and institutions.
6. N . jal , 3

This chapter presents a summary of the non-financial, and other
grievances of the minority managed educational institutions state-

wise; some grievances are common and universal; some are specific to

a particular state situation.

In appendix-1,  tables ang charts; in 11, g selected

blbliOQrath; and in III, a copy of questionnaire/interview




- 2




(HAPTER 2
METHODOLOGY

1. Objectives of the Study
2. Area of the Study
3. Period of the Study

4. Limitations of the Study
5.  Selection of Samples
6. Collection of Data
1) Primary Data Collection

(a) Discussions with Government Officials
(b) Discussions with Central and State Minorities
Cbnnﬁssions/Boards

(c) Discussions with Management Members
(d) Discussions with Minority Commmity Organisations/
Leaders/Political Leaders.
ii) Secondary pata Collection
7. Questionnaire/Interview Schedule
8.  Schedule of Analysis
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Obijectives of the Studv

21 No piece of research stands alone. One research project may
easily lead to another because it raises issues which the researcher
had not previously considered. The point is whether the previous
research study has already satisfactorily clarified the problem. In
the area of the grievances of the minority managed educationél
institutions, no research study was previously attempted. Hence,
clear formulation of research problem is the basic task for this

 research.

Therefore, the present study was designed with the following

i
|
"E

broad objectives:

i) to study the nature and types of grievances of the

minority managed educational institutions;

LT T AT TSR

ii) to identify (locate) the causes of their grievances;

iii) to analyse the perception of varicus categories, such as,
the members of the managing comittees, teaching staff,
students, office staff, parents, local community and

Governmental functionaries about the grievances;

iv)  to analyse the various consequences of these grievances in
different areas, such as:
a) management of the educational institutions;
b) conducting teaching and other academic and CO-
curricular activities effectively.

c) drop-out among the students;

d) disincentive to teachers etc;
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V) to compare the minority managed educational institutions
as regards .their grievances vis-a-vis the other
institutions in the area to identify the peculiarity of

the grievance of the minority managed institutions;

vi) and to suggest short-term and long-term remedies to

grievances redressal.

Area of the Study

2.2 The results are incorporated in Volume I and Volume II of the
study. Volume I is related to the study of the financial
srievances; and Volume II deals with the non-financial and sundry
other grievances of the minority managed educational institutions

functioning under some selected state/U.T. administration.

The present study was conducted to assess the varying nature,
extent, type, and causes of non-financial grievances of the

minority managed educational institutions in selected states and

union territories in India.

On the basis of concentration of minority population, and
minority managed educational institutions in various states, the

following states were selected for the study:

1.  Andhra Pradesh

2.  Bihar
3. Chandigarh
4. Delhi
5. Gujrat

§. " Haryana
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7. Karnataka

8. Kerala

9. Maharashtra
10. Mizoram
1i. Orissa
12. Punjab
13. Tamil Nadu
14. Uttar Pradesh

15. West Bengal

The study also included Himachal Pradesh, Madhya Pradesh and
Rajasthan through its various methods of data collection though the
questionnaires from these states were not included as a result of

delay in the receipt of mailed questionnaires.

Period of the Study

2.3 Both these research studies (Volumes I & II) were conducted
simultaneously. The duration of the study was more than one year
from July 1991 to September 1992. The secondary data collection was
done  regularly between July 1991 to September 1991, and
intermittently afterwards till the end of the study. The field
investigations were done between October 1991 to May 1992. The
questionnaires were mailed and generally received after July 1992,
filled in between October 1991 to June 1992. Between July 1992 and
October 1992 data analysis was done manually as well as by the aid

of . ; ;
Computers.  During this period some questionnaires were also

Teceived ;
back, the details of which were incorporated as far as
Possible,

By December 1992, the detailed study of both volumes, the
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financial and non-financial grievances of the minority managed

educational institutions in India had been finalised.

The study has not been restricted to any specific year. The
grievances relevant to the current period in the minorities

institutions have been focused in this study.

Limitations of the Study

2.4 The integrated study has limited itself to two basic issues of

thé present research. They are:

i) Financial grievances, and
ii) non-financial grievances of the minority managed

educational institutions in India.

These two aspects were the focus of the research though data
were collected from various kinds of people. In addition, the ways
of removing the bottlenecks, and improving the situation and
identifying policy priorities were also part of this study. The
study has limited itself to only problems and grievances of the
minority managed educational institutions and not any other
institutions owned by the minorities, or educational institutions

that are managed by others.

The study suffered certain limitations in field visits. The
correct perspective of different persons associated with the schools
and  colleges was difficult to obtain in some places, and it became
almost impossible in some other places. For instance, in some

casés, the management of the institution, or head of the institution

ti
|
i
|
i
|
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were not willing to let our research team carry out the work
planned, and to part with or let anyone from their institution
reveal any information whatsoever. Field notes were meticulously
kept recording each day's activities. Sometimes, some curious

situation was faced.

The principal of a college was wnwilling to give inter&iew,
denied permission to have interview with his staff; faculty and

staff were scared of the principal, and were not willing to give any

information. The principal on persuasion reluctantly took the

questionnaire, had a look at it, and threw it off saying that he had

_‘no time to answer'.

When the President of the Prabandhak Committee was approached
and he circulated a letter of introduction, some interviews could be
done, several questionnaires could be filled. ‘They don't have time'

- such answer was not an uncommon experience in many places.

In several cases, the Principal arranged to give reply on
behalf of the staff and teachers. At other places, group interviews

were also possible.

We attempted to study the non-financial grievances from the
points of view of,

i)  the management

1i)  the head of the institution
1ii)  the teachers

1v)  the staff

V)  the student

A A P TR OAN R T R AT T ST B Ay PR B o e s 4 o
o
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vi) the intellectuals/community leaders

vii) the parents

O e T B TR S e T e e .
.3

viii) the government functionaries.

But, it was not always possible to make the study from the
points of view of all the groups of people conmnected with the
minority managed institutions. Yet, the field work provided much

richer information.

Selection of Samoles

We used representative sampling as well as random sampling in
the research. Samples were selected from various states and
districts keeping in mind the concentration of the minority

population as well as the institution; from institutions, 1i.e

&4

primary, secondary, college, general type, technical, and
profesgional. We were interested in all the conditions which gave

rise to the grievances of the minority managed educational

institutions.

2.5 The total number of samples selected for this study was 535.
The final selection of samples was done as below:

i) At first, the major states and Union Territories for field

visits were identified.

'11)

Then it wag grouped into two ways; that is, (a) on the
basis of the concentration of population belonging to
different religions at the district level and, (b) the
 Concentration of minority managed educational institutions
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in various districts of those selected states and Union

Territories. Care was taken of both rural and urban areas.

On the basis of population distribution of different religious

minorities, the following size of samples was initially décided for

each group:
i) Muslim managed educational institutions 300
ii) Christian managed educational institutions 75
iii) = Sikh managed educational institutions 60
iv) Parsi managed educational institutions 25
v) Buddhist managed educational institutions 25

Though the final number of samples in each category and their

total varied because of different reasons, yet the proportion which

was decided in consultation with the Minorities Commission was
largely kept undisturbed.

Each religious group samples were further divided into the

type of Institutions, and afoordingly, following was the final
diStribution of samples.
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TOTAL SAMPLES
535

MISLIM  CHRISTIAN  SIKH PARSI  BUDDHIST
MANAGED  MANAGED MANAGED MANAGED MANAGED

TOTAL 310 70 70 55 30
PRIMARY 56 5 0 15 5
SCHOOLS

UPPER PRIMARY 16 5 0 10 5
SCHOOLS .

SECONDARY 68 10 10 45 15
SCHOOLS

HIGHER SECONDARY 90 25 10 0 0
SCHOOLS

PRE-UNIVERSITY 15 0 5 0 0
INTER COLLEGES

GRADUATE 34 5 30 5 5
COLLEGES

POST GRADUATE 25 20 15 0 0
COLLEGES

PROFESSIONAL & 6 0% 0% 0% 0

TECHNICAL INSTITUTE

[NOTE: * The actual number of samples included in the study is
sllghtls_[ more than 535 with the inclusion of 2 Christian
Professional institutions, 2 Sikh Professional
institutions, and one Parsi technical institution. The
qQuestionnaires from these institutions reached us rather
late when tables were already finalised. However, the
data from these questionnaires have been wused by
Incorporating them in the detailed analysis].

While there was no hard and fast rule applied in selecting the
T of institutions in each type, the size of samples in each

type of j -
Institution was adjusted in relation to the concentration of

8uch institution in vVaricus areas
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The samples were taken from 15 states and Union Territories.

The state-wise distribution of the samples is given below:

1. Andhra Pradesh 25
2.  Bibar | - 5
3. Chandigarh 15
4. Delhi 20
5. Gujrat 30
6. Haryana 5
i Karnataka 100
8. Kerala 45
9. Maharashtra 85
10. Mizoram , 20
11. Orissa 15
12. Punjab 45
13. Tamil Nadu 55
14. Uttar Pradesh 60
15. West Bengal 10
535

(Himachal Pradesh
Madhya Pradesh
Rajasthan includeqd)
Due to practical difficulties, the even distribution of samples

W38 not possible state-wise. The differential sampling in each

State simply reflects the differential response showed to the
Survey .




Collection of Data

2.6
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For the purpose of giving wider publicity and to obtain more

reliable data from minorities’ institutions, correspondence was

carried out from three different levels.

L.

ITI.

ITT.

The Minorities commission, Government of India, on their own
and our Dbehalf communicated letters to various State
Governments «ild U.T. Administration, Minorities Comissions and
Boards of the states which further spread the message to the

districts, and lower levels in their respective areas.

Under the seal of the Director, Indian Institute of Public
Administration, New Delhi, again State Governments, state
Minorities commissions and Boards were approached for
furnishing details on financial and nén—financial grievances of

the minority managed educational institutions.

The Project Director communicated to various state Governments
and state Minorities Commissions. The correspondences were
regularly carried out with educational institutions,
individuals associated with institutions, individuals from
academia, politics, various professions, commmnity leaders,
intellectuals, government officials and non-governmental
ordanisations.  The main emphasis was  on institutions.
Questionnaires more than 1500 were mailed to them and follow up
action was Teqularly taken. Three reminders, in general, at an
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In many cases, the institutions, the management, the officials,
the ministers and legislators approached us on their own for copies

of questionnaires. We meticulously tried to camply with the request

in almost all cases in which the requests were made.  Altogether

approzimately 35 percent questionnaires were received back sooner or

later.
i) Primary Data Collection

2.7 For the purpose of primary data collection, it was necessary

to have an exhaustive list of the minority managed educational

institutions in India to select samples from various states and
religious groups. As a first step to the primary data collection, a
comprehensive list of minority managed educational institutions was
procurred from several sources for all religions. The list was
procured from 21 states and Union Territories in India. This 1list
Was scrutinized and reorganized. They were classified state-wise
which in turm was classified acccording to religious group. These
religious groups were further classified into various types of

institutions for every religion under each state.

In order to procure the list and to give wider publicity for
field investigation, for the sake of awareness of the minority
irxgtitutions, and in order to elicit co-operation for the
investigating team, various journals and organisations - were
aPproached through Correspondence as well as in person in an effort

to bring out a Press-release. About fifteen national dailies and

Journals  pub]igheq the details in English and urdu. Some of them
incluge .

?
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i) Fana
ii) Dawat
jiii) Urdu Times
iv) Daily Salar (24th Dec. 1991)
v) Quami Awaz (19th Dec. 1991)
vi) Parsiana (Jan. 1992)
vii) The Deccan Herald (25th Feb. 1992)
viii) The Indian Express (25th Feb. 1992)
ix) The Islamic Voice
X) Minorities Commission News Quarterly
Xi) IIPA Newsletter (Oct. 1991)
xii) Kanti.
xiii) Sahin (1st Rugust, 1991).
Apart from these, more than one thousand institutions and

organisations were communicated through correspondence; and

questionnaires along with instructions were mailed to them.

. The original list compiled was rather exhaustive, and it was
shortlisted for the purpose of field visit, and an appropriate plan
¥as  envisaged for field visit to cover maximm places in minimum
duration ang expenditures. Accordingly, the places chosen largely
adhered to the original schedule of project proposal, and in line
with decisions taken at the meetings in the Minorities commission
Yith regard to fielq visit. The places where the samples were
collected through interview schedules are as follows:

i) Andhra Pradesh - (a) Hyderabad
(b) Secunderabad
1) Bihar - (a) Bhagalpur

=" (b) Patna




i11)

iv)

Vi)

vii)

viii)

ix)

Chandigarh
Delhi
Gujrat

Haryana -

Karnataka

Kerala

Maharashtra

Mizoram

Orisgay

Panjab

(a)
(b)
(c)

(a)
(b)
(c)
(d)
(e)
(f)

(a)
(b)
(c)
(d)
(e)
(f)

(a)
(b)
(c)
(d)
(e)
(f)
(9)

(a)
(b)

(a)

(a)
(b)

(a)
(b)
(c)
(d)
(e)
(f)

(a)
(b)

Chandigarh
Delhi
Ahmedabad
Gurgaon

Hissar
Kurukshetra

Bangalore

Shimoga
Hassan
Ankola
Mysore

Cochin
Mallapuram

Calicut
Trichur

Bombay
Pune

Buldana
Malegaon

Aurangabad
Nasik

Champhai
Phulbani
Chandigarh
Ludhiana
Jaipur
Than javur
Madras
Meerut
Ghaziabad

Varanasgi
Saranath
Basti

Calcutta
Darjeeling




26

At the initial phase, a pilot survey was conducted in Delhi as

as the questionnaire wae ready. Based on the observations in

soon
pelhi, slight mcdifications were done in the questionnaires. While

pretesting the questionnaire, some suggestions were made by the
respondents. On their suggestions, North Arcot, Mallapuram, and
Ermnakulam were kept in view frdn the view-point of Muslims of all
denominations; and Madurai for catholics; Bombay and Pune for the
parsis; Iucknow; Varanasi, Sarnath, Pune, Bombay, Darjeeling,
Lahaul-Spiti, Kinnzur for the Buddhists. Some of these places which
could not be visited by our research team, were covered through

lécal agencies whom we used for the purpose of data collection.

In the second phase, 4 Southern States were chosen.
Accordingly, in this phase with the help of state Minorities
Comissions, and other concerned Government officials, a member of
our research team was sent to conduct survey in Tamil Nadu, Kerala
and Karnataka. Another member of the team did the survey in Andhra
Pradesh simultaneously.

Field work was simultaneously contimuing in Delhi and adjoining

arsas in the vicinity of Delhi.

In third phase, an extensive survey in Delhi covering Muslim,
Sikh, Buddhist and Christian institutions was conducted, while at
the same time, the survey was also conducted in Ghaziabad, Meerut
and Gurgaon.

The states of Maharashtra, Mizoram, Orissa, Panjab, Uttar
Pradesh and West Bengal were covered in the fourth phase, while in

)
i

e e
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the final phase, Bihar, and Parts of Uttar Pradesh, and Rajasthan |

were covered.

(a) DPiscussion with Government Officials

EL T

2.8 In the field Visits,v besides data collection from the
educational institutions, the Government officials were consulted

and detailed discussions were made in order to study the problem in

R AR Pt sty S e T MV T RS Ty e e

depth.  The following organisations were consulted almost in every

-

state for detailed discussions on the various problems :

i) Directorate of Public Instruction/Commissioner  of

Education at State Capitals.

11) Directorate of Secondary and Higher Secondary Education at
State Capitals.

iii) Directorate of Collegiate Education at State Capitals.

iv)  Office of Deputy Director, Education in various regions

V)  District Education Office in varicus Districts

Vi) Directorate of Minorities Education/Zilla Parishad Office

(b) mmmwmmmmm

2.9 . . ) ) . i,
Regular discussions with the Minorities Commissions, and all

Pos '

sible Co-operatian of them were ensured for the purpose of field
Visit,
In the states wherever field visits were done, the

respecty o o
Ve state Minorities Commissions were contacted personally in
Order ¢4 ung
Istand regional problems and to ensure their co-

atic.n for fielq visit. The notable ones were:
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i) The State Minorities Commission, Patna, Bihar

ii) The State Minorities Commission, Bangalore, Karnataka
iii) The State Minorities Commission, Madras, Tamil Nadu
ijv) The State Minorities Commission, Lucknow, Uttar Pradesh

v) The Minorities Welfare Board, Jaipur, Rajasthan

some of these Commissions accorded their assistance for useful
discussions with various organisations and institutions apart from

supplying some relevant materials.

(c) Discussions with Mapacement Members

2.10 Most of the Institutions investigated personally were also
included in detailed discussions with management members of the
Institutions. The management members of these Institutions were
informed through correspendence about the details of the project and
field visits and they were contacted in the fleld. Besides
collecting information through interview schedule, detailed
discussions, and in some cases the group discussions in free
atmosphere were conducted to comprehend the problems in their real
nature. This also was done with an intention to bring cordial
atmosphere for field investigation team at the Institution. In most
Of the cases, these management member discussions were useful as

Y held important positions in the commmity, or, in the field of

educatj ;
1on, whose experience is an added advantage for an indepth
analysis.
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d with minority Commmity Leaders/Qraanisations/
(d) Discussions

2.11 Several voluntary organisations and others engaged in the

socio—economic and educational development of religious minorities

in India were consulted. They are in day-to-day contact with"

minorities educational institutions for various reasons. These

organisations were contacted through correspondence and their
opinions and suggestions were obtained on the problems of minorities
institution. Several organisations have also been contacted during
field investigations and their assistance was made available to the
field staff. The names of such organisations were included in the
Directory of the minority managed educational institutions in India

which is part of this study.

Several community and political leaders were also personally
Being
and as their

contacted in order to study the problems from various angles.
local and influential leaders of cammnity,
representative many of them were upto-date with regard to Government
Policies and programmes. The discussions with them were useful in
identifying the loopholes of policies and programmes launched in
different regions for the development and improvement of standards
detailed

of education in the minorities’ institutions. The

analysis also include the discussions that were made with them in
the field.

1) Eecondary pata Gollection

2.12 o ,
The initial effort in this study started with collecting

inf()mat y
_ ion  through secondary sources, through several official

SRt e S s T S S i ST IR, ore
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ailable on the subject in order to grasp the subject in
it beccmes

documents av

depth. Though they were included in the bibliography,
necessary to mention a few which were our basic readings in

understanding the different igsues. They were:

a) Government Documents

i) Constitution of India
ii) The Constituent Assembly Debates Vol. I, 11, Iv, VI,
VII and VIII
iii)  Annual Reports of Minorities Commission

b) Press Clippings on various issuee and problems of minority
Institutions

c) Relevant Books and Articles on the subject.

Questiomaire/Interview Schedule

2.13 Questionnaires having standardized set of questions, and also

open-ended questions were used.. Questions  were carefully

constructed so as to elicit correct, and more and more information
while giving freedom of choice.

Schedules were carefully designed in relation to the

characteristics of the respondents. The research study was preceded

by a pilot study in order to pick up problems not anticipated by us.

L S

|
i
|
g

Questionnaire cum interview schedule prepared for this study is
34 pages divided into four parts. The cover pages contain the
prec1se title of the study, the full correspondence address of

e T AT e
T 7

5
ponsoring Organlsatlon (the Mlnorltles Commission) and Indlan

Institute of Public Administration. A brief note was provided to

facils . e :
acilitate the identification of the questionnaires  Vviz:-
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state/U.T., name of the town/village, name of the District, total
no. of samples in relevant category. An introductory note
explaining the nature and objective of the project, assurance for

confidentiality of the data, etc. have been provided at page no.2

PART I

2.14 This part is intended for all institutions, and an attempt is
made to oollect as much data as possible with regard to
institutions. A sub title "Institution Data Schedule" makes it
clear for respondents as to the questions that are relevant with
regard to the institution they administer. This part was filled up
by the Investigator in direct consultation with Head of the
Institution during field visits. In the case of mailed
questionnaire it was filled up by Head of the Institution. This
part contains 26 questions to elicit information on name of the
Institution, management, year of establishment and recognition,
level of teaching, ownership of premises, teaching and non-teaching
staff position by male, female and religious break-up, medium of
instruction, facilities available at the Institution and co-

Curricular activities of the Institutions etc.

This part provides an ample scope for a researcher to
comprehend the grievances of the management and staff in relation to
the state. It has been taken care of when formulating this part to
aVoid  any inconvenient questions, and it gives a sort of exercise

too for respondent before coming to more particular questions.
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pART - II Questions Relating to Financial Grievances

2.15 This part is divided into seven (7) Sections in a&ll. They

are:

SECTION A: For Management
B: For Principal/Head of the Institution
C: Teaching Staff
D: Non-Teaching Staff
E: Governnent Functionaries
F: Students

G: Commnity/Political Leaders intellectuals.
Section a: For Mznagement

This section is meant for any member of the managing committee
to fill-up or to give answer. There are 19 Questions in all dealing
with sources, extent and type of grants, contribution by management,
adequacy, timely release and efforts to be made for grants. It also
probes the annmual budget of the institution, delay in receipt of
grants, areas affected due to delay, and attitude of the state
authorities. The answers to the questions were to be chosen from the
Options provided below each question thus guiding the respondent to
spell out his opinion. This makes it convenient and time-saving for
respondents, However, a last question, an open ended, is also

Provi
ded for management members to specify any item that has not
been includeq.
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Section B: Por Principal /Head-Master/Head of the Institution

In this section, just 3 guestions were provided keeping in
mind that in most of the Institutions, the Head of the Institution
also holds an lmportant position in management cammittee. The
questions were to get the respondent's opinion on utlllsatlon,

adequacy of grants, and areas of improper utilisation.

mumwmmmmmwm

These sections contain four elaborate questions with sub
items for teaching staff and non-teaching staff separately to
indicate their grievances in the area of salary, causes of
dissatisfaction, attitude of Head, management etc., opinion on
utilisation of grants, suggestion for improvement of minority

managed .educational institutions etc.

Section E: For Government Functioparies

Two questions in this section attempt to elicit opinion from
Government functionaries mostly of education Department on adequacy,
delay, utilisation and Auditing of grants. Information was also

sought on discrimination against allocation of grants.
Section F: Students

One question with sub items is provided in order to seek

m- .
mion from students about the type and nature of problem they had

to face at the institution.
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gection G: Commmitv/Political Leaders/Intellectuals

The Community and political leaders often participate in the
development of religiocus minorities and other less privileged
population, and are capable of giving information at ground level
realities. Since it was considered that their contribution is
indispensable two questions with regard to problems affecting the
minority educational institutions are provided in this section.
Since this section is also meant for intellectuals a question with
regard to sufficiency of provisions in the constitution had also

been provided.
PART - III: NON-FINANCIAL GRIEVARCES

2.16 This part, like financial grievances, is divided into many

parts. They are:

SECTION A: Management
" B: Principal/Head of the Institution
" C: Teaching Staff
" D:  Non-Teaching Staff

" E: Students

! F:  Commmity/Political Leaders/Intellectuals
! G: Local Commmity

" H:  Government Functionaries

fectimn A Menagement

This section provides an ample opportunity for management to
@Xpregg
O all Non-Financial Grievances of Minority Managed
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cational Institutions. The areas included were problems of

Edu
fficial recognition, affiliation, treatment by authorities, lack of
Ot e

facilities, compositicn of managing committee, nature of differences
aci

between management and authorities, and a few miscellaneous items.

Fourteen Tuestions were provided in this section in order to
get opinion of the Head of the Institution on various areas of

grievances of minority Institution. Information on areas, 1like,

selection process, adequacy of teaching and non-teaching staffh

adequacy of facilities, reasons for the lack of motivation of
students, efficiency of teaching staff, problems related to studies

etc. throws light on the background for the emergence of grievances.

Teaching staff of minority managed educational institutions
had expressed their grievances through many forums. This section,
through 12 questions attempts to investigate the source, nature and
type of such grievances in areas of pay, service conditions,
attitude of management, Head of Institution etc. There is also

enquiry on level of satisfaction, lack of motivation of students and

few miscellaneous items.

Section Di Nem-Teaching staff

Seven questions were provided in this section for non-teaching

taff i i i i
to identify their grievances in areas of pay, facilities at
the Institution etc.

o T T e P Y ey e
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This section contains some of the questions related to
personal data of the respondents (students) in order to Jjudge the
 officacy of responses. Students - were also asked to rate the

facilities available at the institutions in different regions
gection F: Leocal Comemmity

Ten questions were provided in this section for local
comunity to give their perception on working of minority
institution, about teachers and students and the necessity of

establishing such institutions.
Section G: Commmity/Political Leaders/Intellectuals

This section with 8 questions probes the perception of these
people on the affairs of minority managed educational institutions.
Opinions were elicited from them through questions on performance of

institutions, regulations of the government, problems occuring at

these institutions etc.

PART - IV: GRIEVANCES REDRESSAL

2.17  This part had been provided blank for respondents to discuss

Vi 4 .
arlous issues, problems and suggestions with regard to financial

and —~f3 ; . . :
non-financial grievances of minority managed educational
institutions.
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schedule of Analysis

2.18 The analysis for financial grievances and non-financial

grievances of the minority managed educational institutions is as

follows:

A). FEINBNCIAL GRIEVANCES OF MINORITY MBNAGED  EDUCATIONAL
INSTITUTIORS IN INDIA

For this report analysis is based basically on two types of
information. They are: '
a) Institution Data Schedule

b) Financial Grievances

a) Analysis on Institution Data Schedule

For this kind of information the analysis is based on the

following types:

i) Distribution of Institutions on the basis of grants-in-aid

ii) Distribution of Institutions under different (a) types (b)

Religion (c) State.

iii) Time-gap between year of establishment and year of
recognition of the Institution.
iv)  Teacher-student ratio in Institutions of various types.
v)  Infrastructure facilities of Institutions.
Vi)  Locational advantage/disadvantage of the Institution.

Vii)  Co-curricular activities of the Institution.
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b) 2Znalysis on Financial Grievances

The analysis of financial grievances is mainly based on
information from three different sources. They are (a) management
(b) Teaching staff (c) Students. The analysis is categorized into

following groups.

i) Analysis on Institutions of different religions
ii) Analysis on minority Institutions of different States/
U.Ts.

iii) Analysis on minority Institutions of different types.

The following analysis has been made separately for each group
mentioned above;
a) Source of financial grants-in-aid
b)  Perception of management with regard to financial
grievances in respect of
i) Adequacy of grants
ii) Delay in distribution of grants
iii) Areas affected due to delay in release of grants
I) Salaries of the staff
II) Maintenance of the building
III)  Scholarships
IV)  Teaching aids

V)  Sports activities

C)  Perception of Head of the Institution with regard to

financial grievances in respect of:
i)  Utilisation of grants

Tii) Adequacy of grants
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d) Perception of teaching staff with regard to suggestions
for development of minority managed educational

Institutions.

~ B)  ANALYSIS FOR THE REPORT ON NON-FINANCIAL GRIEVANCES

2.19 For this report the following analysis has been made.

i) The problems of official recognition

ii) The distribution of perception of management about

adequacy of vafious facilities

iii) Distribution of grievances of teaching staff regarding
a) Pay

b) Incentives

c) Allowances
d) Teaching/Training/Housing Facilities
e) Medical Facilities

iv) Distribution of perception of teaching staff about the

attitude of

a) Management

b) Head of the institutions
c) Colleagues

d) Non-Teaching Staff

e) Students

f) Parents

q9) Government functionaries
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v) Distribution of the perception of teaching Staff about the

reasons of lack of motivation among students.

vi) Distribution of rating of students over the facilities in

their Institution.

Besides these data analyses, analysis is also on the grievances

redressal; and case study of some Institutioné/Organisations.

2.20 The study is based on a systematic and scientific analysis of
facts obtained from the field through mailed Qquestionnaire,
interview-schedule, objective observation and discussion. Both the
documentary sources and the field sources have been extensively
tapped. In this research we used the survey method, results have
beean quantified and analysed statistically with the aid of
electronic calculator and also computer. The Survey research was
time, consuming, but there was no escape as we had to cover various
states and union territories. We did not make an in-depth study of

a particular state or district.

In the mailed questionnaire there was some difficulty on
account of the use of English. This difficulty was more felt at

Primary levels, especially in Hindi-speaking belts.

However, the survey research findings were supplemented by

field research and face to face interview.

2.21 In fact, we used a process called triangulation in this
Tesearch combining several methods of research, such as, survey
method, Fisld study, questionnaire, interview etc., using sadh ©o
Supplement and check upon others.
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AN ANALYSIS OF THE EDUCATIONAL INSTITUTIONS

Institution Data Schedule

1.

2.

Percentage distribution of institutioms

t

Time Gap bstween Recognition and Establi

4.

Teaching Staff from the Minority Commmity

Teacher-Student Ratio

Infrastructural Facilities Available




INSTITUTICN DATA SCHEDULE
Table 1: Fercantage Distribution of Institutiops Studied in
Different Categories

3.1 The two studies on "Financial and Non-Financial Grievances of
the Mmorlty Managed Educatlonal 1nst1tutions in India", which were
conducted simultaneously, collected 535 samples of Institution Data

schedules in all, in cammon.

Out of total samples of 535, about 58% are Muslim institutions
of different types, 13% each from Christian and Sikh institutions,
108 of them are Parsi and 6% of them are Buddhist institutions of

various types.

Out of 310 Muslim institutions, less than one-fifth of them are
primary schools, 5 percent are upper primary, slightly above one-
fifth are secondary schools, less than three-tenths are higher
secondary and one-tenth of them are graduate colleges. The samples
consisted of post-graduates, professional and technical institutions
too,

More than one-third of samples of 70 Christian institutions are

higher Becondary with another less than three-tenths are post-
9raduate institutes.

7 bercent samples each derived from primary, upper primary
BChools ang graduate college, while 14% of samples of Christian
ln15‘C1tut10:1r1:s are secondary schools.

70 Samples to represent "Sikh institutions' were derived from.

than Bix-tenthg of graduate and post-graduate colleges and less

e G R g
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than three-tenths from secondary and higher secondary schools while

just 7 percent from inter colleges.

55 pamples of Parsi institutions consisted of more than eight-
tenths from secondary schools with rest of them derived in equal

proportions from primary schools and graduate college.

Balf of the 30 Buddhist samples are from secondary schools
while the rest are derived in equal proportions from primary and
upper primary schools and graduate colleges.

Table 2: PRercentage Distribution of Aided or Upaided Institutions
included in the study

3.2 This table shows the break-up of institutions according to
the information whether Government aid is received or not at the

institution.

Nearly seven-tenths of Muslim institutions studied are aided

while eight-tenth of Christian institutions are aided.

More than seven-tenths of Sikh and Buddhist institutions are
aided while all the Buddhists institutions studied receive grants-

in-aid of some kind or other.

Keeping in view the nature or objective of the study, major
emphasis is to be given to aided institution, and thereby, majority
©f the samples derived are aided institutions. However, in order to
have a comprehensive understanding of the problem considerable

number of unaided institutions were also included.
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Table 3: Time—Gap between year of Establishment and year of
Recoaniticn of the Minority Instituticos
3.3 A cursory look at this table reveals that more than half of
the minority institutions received recognition within a year of
establishment. To be more specific, more than half of the' Muslim
managed institutions, six-tenths of Sikh and Christian institutions,
less than half of Parsi, and more than six-tenths of Buddhist
institutions, altogether 56 percent of all minority managed
institutions had been recognised by the concerned authorities within
a - year of their establishment. Another, one-tenth of all
institutions took about one year to get recognition while more than
one-tenth of Muslim, Sikh and near about three-tenths of Parsi

institutions took anything between two to five years to obtain

recognition.

Another three-tenths of Christian institutions took between 6
to 10 years to get recognition. A special case of more than one-
tenth of Muslim institutions, and near about one-tenth of Parsi

institutions which toak more than 10 years to get recognised, was

also there.

From this table, while it becomes evident that majority of the
Institutions set up by the minority community face no difficulty
from the authorities who duly accorded recognition within reasonable
Period; it is not to be overlooked that a considerable proportion,
OWEVEr may it be statistically insignificant, were recognised by
authoritjes after long period of wait from the year of
establishment . However, this is not to be inferred from this table
8 this conceals the information on what was the period that elapsed
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petween the initial application for recognition and the year of
establishment, though one would presume, generally the institutions
are very eager to get recognition and the first thing they do after

establishing the institution is to get the same recognised.

During our field investigations, two sides of picture emerged
each from institutior and concerned authorities, while management
reported of harassement by the Government authorities who in turn
accuse the institution of not following the rules and norms for

according recognition. This point merits particular attention.

Table 4: Pexcegtage Distribution of Teaching Staff that belonos to
Minority Commmity

3.4 In a total of 535 institutions studied, there were just 15
institutions all of which were Buddhist institutions which have less
than 10% as members of the teaching staff from minority commnity.
In other words, half of the Buddhist institutions have appointed
minority commmity members in less than 10% of the entire teaching
staff and in another half of the Buddhist institutions the minority

community forms between 25-50 percent of the teaching staff.

In more than one-fourth of Parsi institutions 10-25 percent of
teaching staff positions had gone to minority commumnity while in
another three-fourths, 25-50 percent of teaching staff are minority
Community people.

Less than one-third of the Sikh institutions have anything
Detween 90-100 percent of their teaching staff who belong to

ity Commumity and in another equal proportion of Sikh
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institutions, 50-90 percent of the teaching staff are from the
minority community. More-than one-fourth of Sikh institutions
employed  25-50 percent of the teaching staff from minority

community.

" In about six-tenths of Christian institutions 50-90 percent of
teaching staff are from the minority camunity. Another, one-fifth
of institutions have 90-100 percent of teaching staff from the

minority community.

In six-tenths of Muslim institutions 90-100 percent of teaching
staff are from the - minority community; and in another one-third of
Mislim institutions 50-90 percent of the staff are from the minority
comunity. In one-fourth of Miuslim institutions 25-50 percent of

the teaching staff represent the minority community.

It 1is to be noted that though the term minority comwunity is
used here to represent all five religious minority commnities; as
far as most of the Muslim institutions are concerned, they are all

Mislim teaching staff institutions.
Table 5: Student - Teacher Ratio

3.5 This table shows the percentage of various types of
institutions managed by minority commmnities in different student-
teacher ratios. The table shows that all professional, technical

institutions ang inter colleges have anything between 1-30 students
only per teacher.

Another eight-tenths of upper primary, six-tenths of secondary
and Primary, post—graduate and graduate colleges are also in the

e e e e s S 3
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same  category. A just about four-tenths of  higher-secondary

institutions also have the same number of students per teacher.

Six-tenths of higher secondary schools of all minority msnaged
institutions and one-third of secondary schools, near about four-
tenths of primary, graduate and post-graduate colleges have students
anything between 30-60 per teacher. Thus, about four—tenthé of all
types of institutios are in this category which underlines the

overburden to the teachers at these institutions.,

- It should be noted that over a period of time the intake of
students at the institutions is ever on the increase duly reflecting
the population pressure in India, while recruitment of teachers on
the decrease at an individual institution duly reflects upon the
process of economic development. This picture generally, is also
applicable to other non-minority institutions. Further, point
raised at these institutions for unpleasant students-ratio,is the
restriction by the Government authorities on recruitment of teachers
as it would mean additional burden on exchequer,

Tsbles: . State-wise Infrastructure facilities available
for Minority menaged Educational Institutions

3.6 It ig necessary, as perceived by the experts in education, for
& institution to exist in ideal conditions. This requires not just
Sufficient infrastructure within the institution but also several

Other important facilities available to the institution.

In  Andhra Pradesh, all the educational institutions have

el s
fCtricity, toilet; while library and audio-visual aids are

C e
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available in eight-tenths of the institutions, laboratory in six-
tenths, and play-ground only in four-tenths of the instituticns.
Medical and computer facilities find no place in any of the
institutions. The four-tenths of institutions in Andhra Pradesh are
situated at 1less than half kilometer from'the bus stand, while
similar» proportion of institutions are in between 1/2-2 km. away
from the bus stand. About one-fifth of institutions are 5 kms away
from the bus stand. About eight-tenths of these institutions,
however, have railway station Qithin 3km, The post-office and
telegraph office are available to all the institutions in Andhra
Pradesh within 5 kms; and phone facility within 3 kms. None of the
institutions have any co-curricular activities, such as, NSS, NCC

and adult education programmes.

In Bihar, Chandigarh and Haryana all the minority institutions
have electricity, toilet, library, laboratory, Audio-visual aids,
play-ground. In Bihar and Haryana all the institutions studied, are
situated between 1/2 to 2 kms. from the bus stand; and 3 kms. from
the railway station. They have post office and telephone facility
within the premises and telegraph office within 5 k. In
Chandigarh, two-thirds of institutions are just less than 1/2 km.

from bus stang and between 3 to 10 km. from railway station.

All  the institutions in Delhi, Gujrat, Punjab, Tamilnadu and
West Bengal have electricity and toilet facilities. While majority
°f the institutions in these states have library, laboratory, audio-
Visual aids, play-ground with an exceptlon of two-thirds of
instityutjong in Gujrat; more than half of the institutions in Pun jab

and 'Ijamll Nadu do not have laboratory.
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3.7 This general trend is exhibited in similar fashion in case of
majority of 1institutions in various states; whereas the notable
features are that one-fifth of institutions in Kerala, one-tenth of
institutions in Maharashtra, one-fourth in Mizoram, and one-third in
Orissa do not have electricity at the institution. A much lesser
proportion of these institutions lack other facilities like toilet,
library, laboratory, audio-visual aids. The majority of the
institutions in various states do not have computer and medical

facilities.

The majority of these institutions also have bus stand and
railway station within easy reach with exception of Mizoram and
Orissa where all institutions studied are more than 50 kms. away
from railway station. Again post-office, telegraph and phone
‘facilities are withip the reach, while some proportions of these
institutions have these facilities at longer distances than
desirable, |

3.9 Bs far as the co-curricular activities are concerned, the only
uniform pattern ig that the great majority of the institutions do

DOt have thege Programmes with exceptions in a few states.







CHAPTER - 4

RON-FINANCIAL GRIEVANCES OF THE MINORITY
HANAGED EDUCATIONAL INSTITUTIONS
4.1 . Numcerous are the non-finaricial and-other grievances of the
minority managed educational institutions. If the finances of these
institutions are weak, naturally the various types of facilities of
modern education would not be available to then. Inadequacy of
furniture for teaching and non-teaching staff, and students;
inadequacy of library, laboratory, teaching aids, games and sports,
hostel, and other facilities, were the common causes of grievance.
The poor service conditions, lack of promotional avenues, lack of
incentive, lack of health and housing facilities; inadequacy of

teaching and training facilities, marked most of these institutions.

Apathy and indifference of parents, apathy of students,
especially in Muslim schools, created a discouraging atmosphere.
Poverty and illiteracy among these groups were greatly responsible

for a deplorable condition of education among them.

Sometimes, bickerings and inner conflicts in management ;
between teachers; between teacher and head of the institutions,
Vitiated the educational environment. Institutions having little
extra-curricular activities, almost no laboratory facilities and
audio-visual  aids, presentea a hopeless situation. Numerous
institutions without facilities of toilets, or separate toilets for

boys ang 9irls, poor drinking water facilities were usual.
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In rural areas, school facilities had not yet been provided
within a walking distance to a good number of these minorities. In
village, class teaching was conducted in cow-shed, or shade of a
tree etc. with single teacher. Parents prefer to send their
children to work in the field. Even in urban area, nc proper
building, nor equipments, - such é situation prevails even today.
Drop-outs among students, and truancy among teachers particularly,
in the rural areas in primary schools, are the symptoms of the

disease.

An analysis of the state-wise situation of grievances is

presented here.

Table: 11 (A) ADEQUACY OF FURNITURE
i) For Students and Teachers

4.2 According to the perception of Head of Institution,in majority
of the institutions in Andhra Pradesh, Bihar, Delhi, Gujrat,
Karnataka, Kerala, Punjab, and in all institutions in Chandigarh and
Haryana, the fumiture for students and teachers were totally
adequate,

All the institutions in Mizoram, Orissa and West Bengal one-
third in Andhra Pradesh, five-tenthsin Maharashtra and Uttar Pradesh
haq accepted that the furmiture for students and teachers were
inadequate .

1i) For Non-Teaching stafs
Large Proportions of these institutions in various states also

haq Teported that the furniture for non-teaching staff was totally
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adequate, while a range of between one-fourth to all institutions in

various states had reported that they were inadequate.

Two-thirds of institutions in Mizoram, one-third in Andhra
Pradesh, one-fourth in Karnataka and one-tenth in Uttar Pradesh had

‘accepted they were '"not at all existing".

Iable 12 ADEQUACY QF INFRASTRUCTURE

1)  Librarv ii) Laboratory iii) Teaching aids

4.3 All the institutions in Chandigarh and Haryana, two-thirds of
institutions in Andhra Pradesh, three-fourths in Bihar affirm that
the library, laboratory facilities and teaching aids were totally
adequate in their institutions. Another one-fourth of institutions
in Bihar reported that they were inadequate, while one-third in
Andhra Pradesh had reported either "inadequate" or "not at all
existing".

All the institutions in Mizoram, Maharashtra, Orissa,and Punjab,
and larger proportion in Maharashtra reported that these facilities
were either "inadequate" or not "at all existing",

(c) mﬂmmmmxmmm

4.4 The Hostel facilities did not exist in any of the institution
In Delhi, Gujrat ang Haryana; for majority of the institutions in
Andhra  pragegh Karnataka, Punjab and West Bengal;and for majority
°f the institutions in Binar and Kerala;and slightly less than half

M Tamil  Nagy and Uttar Pradesh;the hostel facilities were not
aVallable to the students,

oy
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More than half of the institutions in Punjab, Uttar Pradesh,

N RN

t
Maharashtra and all the institutions in Orissa, Punjab and West e

Bengal sports and games were either "inadequate" or 'mot at all

S s T e

existing". This is also true for half the institutions studied in ,g
i

Delhi, Tamil Nadu and Karnataka.

Table 13: GRIEVANCES QF TEACHING STAFF

(a) Pay

4.5 The delay in payment of salary occurs in all the institutions
of Bihar, half of the institutions in Andhra Pradesh and Delhi,

merely one-third of the institutions in Orissa and Maharashtra and

four-tenths of institutions in Uttar Pradesh.

In states 1like Gujrat, Punjab and Tamil Nadu, in as much as
between one-tenth to one-fifth of the institutions payment was

delayed for teaching staff.

(b) Payment of allowances

4.6 Very few states like Andhra Pradesh, Chandigarh and Tamil Nadu

where between one-fourth to one-third of institutions did not pay

the allowances to teaching staff.

(¢) Lack of Promotional avenue and others

4.7 The sample teachers in all the institutions studied in Delhi,
West Bengal and in Orissa, two-thirds in Mizoram and Tamil Nadu,
two-fourths in Bihar, Kerala and Maharashtra one-third in Andhra
Pradesh ang Gujrat had revealed that one of their main grievances

Was . .
lack of promoticnal avenue. It is also to be observed that in

consi . Ew—— i
lderable proportion the teaching staff%of the institutions in

these .
€ States did not agree with their colleagues.
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This trend persisted for lack of incentives too as a
grievance. The teaching staff of these institutions were divided
over this issue though proportion in either side was of much
importance. This is alsq true of lack of health and educational

facilities,and lack of training/teaching facilities.

Iable: 14 ATITTUDE OF MANAGRMENT, HEAD OF INSTITUTION AND QOLLEAGUES
AND NON-TEACHING STAFF

4.8 The teaching staff consulted in most of the institutions in
various states did not have much against the management whose
attitude they felt was encouraging. The exception in large
proportion of the institutions being in states, such as, Chandigarh
and Mizoram where the teaching staff felt that the management was
either '"not encouraging" or "discouraging". This trend is exhibited
for the attitude of Head of Institution, colleagues and non-teaching

staff too.

Mizoram being the exception in all cases, where all
institutions reported that the attitude of all these persons was not
encouraging to the teaching staff.

Iable 15: AXTITUDE OF STUDENTS, PARENTS AND GOVERMMENT AUTHORITIES

4.9  The attitude of students was encouraging; was the reply of
teaching staff in all the institutions in Gujrat, Haryana, Orissa
ad  Punjab, while it was so in most of the institutions in Andhra
Pradesh, Bihar, Karnataka, Maharashtra and Uttar Pradesh.
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More or less half of Institutions in Tamil Nadu,and Kerala, and
all, in Mizoram reported that they were "not encouraging". Four-
fifths of institutions in Chandigarh and Delhi reported that they

were either 'mot encouraging" or "discouraging'.

The trend on attitude of parents was less impressive than it is
on students. Perhaps, teaching staff who may forgive students for
their ignorance may not let the parents go out of responsibility, and
the general trend among them about the parents of minority community
children was that they are indifferent to the problems of their

children.

The Government authorities did not command good opinion from
teaching staff as the table shows that in most of the states, in
more than half of the institutions, teaching staff feel that the
government authorities are either ‘not encouraging’ dr

“discouraging’ .

Izble 16: LACX OF MOTIVATION OF STUDENTS
4.10 Almost in all states, exceptions being Gujrat and Mizoram
most  of teaching staff consulted had reported that weak financial

conditions of students was a main reason to the lack of motivation.

In Andhra Pradesh, in the perception of majority of the
teaching staff, weak financial conditions of students, inadequate
facilities of the school, poor opportunities for higher .education
and  employment are the reasans to a large extent for the lack of
Mtivation. The same reasons were quoted either as “to a large

eXtenF' Or “to a some extent' in more than two-fourths of the
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institutions in Chandigarh, Delhi, Kerala, Maharashtra, Mizoram,

Orissa, Tamil Nadu, Uttar Pradesh and West Bengal.

Unimpresive curriculum was quoted in many states while
unimpressive teaching was less quoted as a reason to some extent for

the lack of motivation.

generalised to other, an effort is made here to find out how
minority institutions in different places perform their function in

the educational development of minorities.

As far gg teaching and studies were concernedy, very few
proportion of institutions in any state had been rated as ‘excellent’
by students. The students of all institutions in Mizoram, Orissa,
Haryana and west Bengal had rated them as ‘good”, while none of
institutions in any state was rated as "not at al] good", one-third
of institutions in Bihar and Tamil Nadu;and one-fourth in Kerala

have been ratedq ag "not so good".

. . a .
The library ang reading mater%}s were 'excellent" in nearly
three-fOurths of institutions in Karnataka, while all the
nstitutions in Gujrat and Haryana; and majority of institutions in

Andhra Pradesh ang Punjab they were "good''.

In half of the institutions in Chandigarh and in two-thirds of
stitutjong in West Bengal they were "not at all good"; while in all
th? nstitutjong in Bihar, Mizoram and Orissa they were not 50 good.
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The students of the majority of the institutions in Chandigarh,
Delhi, ©Gujrat, Haryana, Karnataka and Orissa felt that the

class room was good in their opinion.

The students of half of the institutions in Punjab, Nizoram}
two-thirds of Bihar, and four—ténths of Uttar Pradesh had continued

that they were “not so good'.

As far @&s games and sports were concerned, the students of
larger proportion of institutions in Chandigarh, Gujrat, Haryana,
Kerala, and Punjab reported that they were good in  their
institutions, whereas the students of larger proportions in Bihar,
Delhi, Karnataka, Maharashtra, Orissa, Uttar Pradesh and West Bengal

had either said as "not so good" or 'not at all good"'.

The extra curricular activities more or less followed similar

pattern in these states.

Isble 18: EVALUATION OF STUDENTS ABOUT INSTITUTION
4.12 The laboratory was good in all the institutions in Haryana;

while it was so in three-fifthsof institutions studied in Gujrat,
Punjab, and half the institutions in Uttar Pradesh. The greater
Proportions of institutions' students had reported that either ‘“not
BO good" or not at all good. The laboratory facilities, notably,
were nil in half of the institutions in Mizoramyand two-thirds of

institutions in West Bengal .

The toilet facilities, the students of all institutions in
Haryana hag reported were “excellent' while majority of the students
In Gujrat, Karnataka and Mizoram had reported that they were‘good?




However, in larger proportions of institutions of Bihar,
Chandigarh, Delhi, Orissa, Punjab, Tamil Nadu, Uttar Pradesh and
West Bengal they were ‘either not so good' or ‘nil'. The half of

the institutions in Mizoram reported the toilet facility as ‘nil’

4.13 As a matter of fact, the non-financial grievances arise from
the financial causes. Weak finances, apathy of the Governmental
authorities, coupled with poor response of the community have
created conditions for nultipie grievances of the minority managed
educational institutions. No doubt, the levels of these grievances
vary from region to region, group to group, and institution to
institution. They take numerous shapes in different types of

institutions managed by the minorities.

4.14 In some cases, the grievance is on account of recognition or
affiliation; in other cases, it is on account of recruitment,
promotion, i:eachj_ng and reading facilities, and sundry other small
matters. The point is that the gravity of the situation must be
understood and appreciated in order to remedy it.







CHAPTER - 5
CASE STUDY OF SOME MINORITY ORGANISATIONS AND
INSTITUTION IN THE FIELD OF EDUCATION
I. Muslim Organisation & Institution:
(a) Journey from Muflis, Lawaris to well Managed Educational
Institutions: Anjuman Taalimul Muslemeen (Jaipur)
(b) Madina Educational Society (Hyderabad)
II. Christian Organisation:
The Church of North India (Nagpur)
III. Parsi Qroanisation & Institution:
The Bai Avabai Framji Petit Parsi Girl's Orphanage (Bombay)
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5.1 This chapter presents case study of some minority managed
organisations and institutions in the field of education. Their
managerial and leadership role, their initiative, their orientation
towards the commmity, and the cause of education, may be emulated
as examples, by various other organisations and institutions. Their
problems and grievances may have some common characteristics.  Such
organisations could be viewed as a model in the area of minorities'
education which may have larger and long-term implications for the
education among the minorities. One such organisation is, Sir Syed
Group of Schools, in Calcutta, who are struggling, and yet making
experiments in their own way, devoted to the cause of the
minorities' education. They are rumning primary and junior High
Schools on their own. They are now toying with the idea of
“Comunity College' to suit to the educational needs of the

community with an eye to economic necessities and campulsions.

Here, two muslim organisations from Jaipur, and Hyderabad;
one Christian Organisation from Nagpur; and one Parsi institution

from Bombay, have been presented as separate case.
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I (a)
Journsy from Muflis, Lawaris to well Managed Bducational

Institutions: A Case Study of Anjuman
Taalimul Muslemsen (Jaipur)

5.2 From a modest beginning of one single "Islami Madarsa" under
the management of the then Islami Panchayati in 1926 to the present
state of about a dozen educational institutions of all types under
the management of Anjuman Taalimul Muslemeen is a long journey.
This chapter presents an account of the journey of a Muslim
Organisation in Jaipur (Rajasthan) known as Anjuman Taalimul
Muslemeen now managing a number of educational Institutions. This
case study, relates to a period of nearly two decades between 1967
and 1988; how a Muslim educational institution grew over a period of
two decades under the care of its management. A brief background of
the case is given here. Anjuman Tz;;lmxl Muslemeen was registered
under Societies registration Act 1860; It was further registered
under income tax registration act 1962 for having exemption under

80-G; and also under Foreign Contribution Regulation Act 1976.

The educational institutions, particularly schools, under their
Management are duly recognised by the Department of education,
Government of Rajasthan.

5.3 The motto of this Organisation is,

"Education is as essential in Islam as spirit in a body".

5.4 The objective of Anjuman Taalimul Muslemeen is to spread and

Propagate education among the downtrodden Muslim commumity in
Jaipur,

R T T B e o5 TP S Ty S e
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5.5 It has made pioneering effort in Girls' education not only in
Jaipur city but in the whole state of Rajasthan. There are now

about 1900 girl students reading in the institutions run by them.

5.6 A little over two decades ago, the condition of Muslim schools
(3) under Anjuman was rather poor academicélly, administrat.ively,
and - financially. Salaries of the staff were neither paid in time,
nor at the full rate. There was discontent and in-fighting among
staff members. These institutions had no permanent source of
income, except the grants-in-aid; meagre fees realized from
~ students' and small donations collected on the eve of festivals like
Iqul-fitr, Idul-Zuha. Teachers and students used to beg in front of
mosques on above occasions, and on friday. There were no class-
rooms but only open barracks without concrete floor, furniture and
light. Basic minimum facilities of toilets, urinals etc. did not

exist.

The Muslim secondary school campus was completely exposed on

the eastern side, making it a place of night shelter for animals.

5.7 ‘The other two schools (Muslim Boys' Primary School, and Muslim
Girls' Primary School) were housed in rented buildings, and their
condition was not good. The state of academy was far from
satisfactory. The strength of students was approximately 650. The
bercentage result was discouraging. The administrative machinery
Was at a stand still. The credit of these institutions was at the
lowest ebb. A sense of insecurity prevailed among the staff; a
humber of them left in disgust opting out for even lower positions
elsewhere.
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Looking at the condition then, schools were nicknamed as

*Muflis and Lawaris schools'.

5.8 The present management took over the responsibility of these
seriously ailing institutions at this critical juncture. The
immediate task before them was to improve the shattered économy and
poor .image of these institutions for which sustained efforts were
needed.

" Now, as they say, the days of mid-sixties, academically,

administratively and financially are gone.

5.9 If we look at the situation today as compared to that in 1967,
there is a séa change (in both quantity and quality) in the position
during 1967 and 1989 as far as the educational institutions managed

by the Anjuman Society are concerned.

5.10 Position of institutions in
1967 1988

Name and

ot ms.@_ex

1) Muslim boys' Primary School i) Muslim Boys' Primary School
11) Mislim Girls' Primary School ii) Mislim Girls' Primary School
111) Muslim Secondary School iii) Muslim MOdel Primary School

(Co-Educational)
iv) Muslim girls' Middle School

v) Muslim girls' Senior Higher

Secondary School
vi) Muslim Senior Higher Secon-
dary School
Igghmga] Institut
Nil Muslim Women Industrial

Training Institute (1)
(recognised by the Govern-
ment)




Non-formal Institution

Nil

64

1) Adult Literacy Centre
ii) Coaching & Training Centre

iii) Socio-Economic Centre
iv) Research and Survey Bureau

* Source: ParVaz—E—Anjuman (Sou?enir - Muslim Schdols), March 1989,7

i)

ii)

- 1ii)

iv)

V)

viii)

ix)

X)

xi)

xij)

xXiii)

Jaipur
Strength of Students
(boys & girls

Sanctioned strength of
Staff

Total strength of
staff

Salary

Expenditure on
Provident Fund during
the year

Deposit

Source of Income

1967

650

36

36

Rs.90,000=00
(1966-67)

Rs.52,415=00
(1966-67)
Almost nil
Rs.2700-00

Nil

1988

3600

70

150

Rs.16,00,000
(1988-89)

Rs. 6,28,393
(1987-88)

Approximately 2 lakhs
(anmially on an average)

Rs.85,000=00

Rs.1,47,000=00

Donations (very i) Donations

nominal )

20 rooms
(barrack type)
at M.D. Road
4311

Nil
Nil

Nil
Not known

ii) Income from rentals

38 rooms (o0ld and new)
100 rooms
(at Geejgarh House)

11,600

with revolving capital
of Rs. 4 lakhs

spaciocus lawns and
Garden

i) 95 shops
ii) Bank Building
Rs 3,25000 (Approx.)
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5.11 Besides, the Anjuman is also guiding Mohalla-wise primary cum

Madarsa institutions.

The facilities, such as, laboratories, big size classrooms,
hall, open court-yard, library and Reading room, craft room, toilets

are also available.

5.12 Now the Anjuman has a fairly good source of income from its,
95  shops, a' bank building, Book and stationery store' and
substantial amount of donation collected every year by management

without involving the staff and the students.

Results have gone upto 90 per cent. Its two campuses on Moti

Doongri Road and Geejgarh Hose are continuously developing.

The Centre Wakf Council gave them 50 per cent matching grants,
(that is, Rs.75000/- the first grant of its kind in Rajasthan) for
Women Industrial Training Institute.

Same new projects have been completed.

Science laboratories with a cost of rupees six lakh fifty
thousand, and Computer project at a cost of one lakh fifty thousand

have been completed.

5.13 Other new projects, like Auditorium cum Commmity Centre',
Boys' Hostel etc. have been envisaged at a cost of twenty lakh

rupees raised by public donation.

5.14 There are same projects in hand for Girls' education, such as,
Mislim Girls Hostel, Muslim B. Ed. college, Muslim Women
Polytechnic, at a cost of rupees thirty lakhs, and assisted by

Islamic Developl_rent Bank, Jeddah, Saudi Arabia.
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5.15 The BAnjuman Society is now recognised as one of the front
ranking educational institutions in the state of Rajasthan, and
among the Muslim Minority Community in India. Financial help has
came from various sources including Islamic Development Bank of

Saudi Arabia.

5.16 Tremendous progress has been made by the Society in the field
of Muslim minority education, particularly women's education,
through sustained struggle, dedicated efforts, generous help, moral

support and encouragement.

5‘. 17 Anjuman's efforts are worth emulating; and they show what
managements can really do in the field of Mislim minority education
through constructive approach and leadership. Spoon feeding cannot
be a substitute for sustained and sincere efforts; and this is the
path of progress for any backward minority community in the field of

education.

5.18 From Muflis and Lawaris schools, the Anjuman turned them into
economically viable-and self-reliant institutions in the service of
the larger commmity, especially, the Muslims. The Anjuman truly

stands for the “Cause of Education'.
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I (b)

Medina Bducational Society (Hyderabad)

5.19 Madina Educational Society in Hyderabad has made big strides

in the field of education. They have 60 years of history and 10

years of

record of service in the field of education. They are

running about eight institutions, such as, public school, junior

Colleges for boys and girls, including Madina Education Centre.

5.20 Their objective is to

(1)
(1i)

(iii)

bring renaissance in the Commmity (muslims),
set exémplary trend in the field of education, and

strive for Commmal harmony.

5.21 Madina Education Centre is a modern Centre of education. Its

aims are:

(1)

(ii)

(iii)

(iv)

(v)

(vi)

(vii)

to train students to think in the right perspective

to eradicate undue orthodoxy.....

to develop clear—cut positive concepts of religicus,
cultural, social norms and values.

to work for Hindu-Muslim unity and promotion of national
integration.

to study and prepare comprehensive programmes for the
educational upliftment of the muslim minority.

to determine Muslim's positive role in the wider national
perspective

to rediscover Islamic intellectual and academic

achievements and their presentation to modern media.
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(viil) to synchronize with contemporary intellectual awakening,
and scientific thinking.
(ix) to discourage extravagant wastages in marriages and other
rituals.
5.22 The society has é dynamic secretary.who is the drivihg force

behind all activities of the society.

In contrast, there are 21so some groups of people among the
minorities who have set up schools and colleges to exploit the

muslim minority in the name of their welfare.

5.23 The Muslim minority Community needs much more of such dynamic
and dedicated leadership; and organisations to help the cause of
educational development of the Muslim minority Community which alone
can remove their educational, social, and economic backwardness and

poverty.
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IT

Christian OQrgamisation
Ibe Gurch of North India (CNI) (Ragpur)

5.24 The Church of North India is a united Church which evolved -

out of a union of the following six Churches on 29 November, 1970,

at Nagpur, Maharashtra.

(1) The Council of Baptist Churches in Northern India
(11) The Church of the Brethren in India
(iii) The Disciples of Christ
(iv) The Church of India
(v) The Methodist Church
(vi) The United Church of Northern India.

5.25 The Badge of the CNI represents a symbol of eternity.

5.26 Area: All the States of the Indian union except for the four
states of South India, are within the bounds of the Church of North
India. It covers 80 per cent of the area and 75 per cent of the
population of India. Nine regional languages, as well as Hindi and
english, and six major tribal languages are used within the CNI
area. All the cultural differences of India's people are to be
found within this Church with its' congregations dispersed throughout

the villages, towns and cities of a vast territory.

5.27 The poor and social justice for them are the major concern of

CNI.
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Bducation
5.28 1In the area of education, The Church of North India has made

great strides. It runs the following types of educational

institutions:
Degree Colleges - 312
Inter Colleges - 30
Secondary Schools - 150
Primary Schools - 500
Technical Institutions - 03
Agricultural Institutes - 02

The services rendered by the Church of North India in the field
of education among not only Christians of all denominations but all
other comunities are noteworthy in terms of quantity as well as

quality.
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III

Parsi Organisation

' '5.29 Several Trusts of the Parsis under the name of ‘Petit' are

given to the promotion of education facilities,particularly,for the

poor and the needy.

They are running three schools which bear the name “petit'.
These schools cater for courses leading to the $.S.C. and I.C.lS.C.

examinations.

5.30 The school teaching for the I.C.S.C. is governed by the Central
Board of Education whose rules and regulations permit the school to
function as a minority Commmity managed institution having full

control of its administrative and financial management.

But in the Schools teaching for S.S.C. under the Government of
Maharashtra, the minority managed institutes are debarred from

exercising administrative and financial controls.

5.31 .The Government of Maharashtra enacted three acts.
(i) The secondary schools code which is applicable to all
schools.
(ii) The Maharashtra Emwployees of Private School- Conditions of
Service Rules 1981.
(iii) The Maharashtra Educational Institutions Management Act
which provides for the taking over the management of

property owned by Educational Institutions.
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Eocroachment on richt given by the Copstitution:
5.32 Schedule A 1(a) of the Maharashtra Bmployees of Private School

- Conditions of service Rules 1981, stipulates the constitution of a
school Committee which would be responsible to the Government of
Maharashtra for the management of the school; this is at variance
with the Trust Deed of a minority Community managed institutions.
Rule 3 of the said schedule A relating to
Management and regulation of the finance of the school,
appointment etc., according to them, is ultra vvires to the
Constitution as it violates the rights guaranteed to a minority
Community.
Legal Opinion
5.33 Their 1legal advisors M/s Crawford Bayley and Co. gave the
opinion that they were not governed by the Bombay Primary Education

Act 1947, and the Bombay Municipal Corporation Act 1988.

Yet, the Education Department of the Bombay Mumicipal
Corporation Compelled them to seek recognition and demand compliance
with various orders and directives concerning financial and
administrative matters which they consider, are entirely the

responsibilities of the Trustees and the Management of the Trust.

5.34 Result - They never expressed any objection in complying with
requests for statistical data etc. They thought that such
recognition would entitle the school to:
(1) present their pupils at all public examinations
(ii) present pupils as candidates for scholarship examination.
(iii) apply for registration for Grant-in-Aid from the Education

fund.
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5.35 A possible implication of the provisions of the B.M.C. Act
imposes an obligation on the Corporation to provide for the

maintenance of primary schools.

Parsi institutions except for schools under the name of ‘petit!

" are well established, héving almost no grievance.

However, some of the grievances,may be very minor or small, of
the Parsi managed educational institutions, require utmost attention
of the concerned authorities. The institutions bearing the name
‘petit' deserve particular attention from the concerned authorities

as well as the commnity.







A

CHAPTER - 6

m-mmmmmwmm
~ MANAGRD EDUCATIONAL INSTITUTIONS AGGREGATED:

6.1 The following 1is the detailed summary of non-financial and
other grievances of the minority managed educational institutions
state-wise; some grievances are common and universal; same are

specific to a particular state situation:

Andhra Pradesh
6.2 i) The delay in recognition was common. The reason assigned

Was corruption in Education Department.

The Government 1laid down several conditions  including
appointment of staff, -Thus official recognition got unnecessarily
delayed by the authorities, due to the indifferent attitude of the
concerned authority. The permission to open new classes and

recognition of these classes were not given.

ii) Complicated procedures, and lot of unnecessary and
avoidable paper-work created difficulty.

iii)  There is grievance on account of permission not being

given to start technical education institution.

Neither A1l 1India Technical Education 'Council (AITEC) nor
Osmania University nor the state Government gave permission to start
technical education institﬁtion by the minorities.

Ten proposals had been rejected so far.

iv) Red tapism in Education Department created a lot of

pProblem.




vi)

vii)
viii)

ix)

6.3 1)

1i)
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Getting recognition and renewal of recognition every Yyear
entail 1lot of paper-work and files to pile up; as a
result, lot of time, money and efforts were wasted by the
management. About fifty applications filed by classic
Education Society, Hyderabad about recognition remained

uncomplied.

Untrained teachers, especially in some subjects, and
unfilled vacancies of teaching positions for want of good

candidates, were also baneful to the quality of education.

There were very few competent teachers.

General conditions were not so good.

There was lack of element of competitiveness,
particularly, among educaticonal institutions of muslim

minority.

Some groups or individuals take undue advantage of the
constitutional provisions. They set up schools and
colleges and use them to theirpwn purpose, as a means

o+xploitation, as alleged by some respondents.

There are a plethora of rules of the Bihar Government. The
rules are interpreted by the government functionaries to
the disadvamtage of the minorities. This is a subject of
detailed study, according to some respondents. |

There are grievances against the behaviour of the

government functionaries. They do not behave well. ;They

are arrogant.
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iii) Lot of certificates and documents had to be submitted for
the proof of minority status.

iv) = Unnecessary interference by the Educational authorities on
the pretext of maintaining educational standards, Wwas
alleged.

v) Affiliation fee is very high.

vi) Facilities in schools depended upon the collection from
students. Community assistance did not come forth.

vii) Teaching aid, class-room facilities, indoor games, Sports
facilities were very much inadequate.
viii) The posts of teachers were very often not sanctioned.

ix) The appointment of teachers did not take place through
advertisement and interview.

x) The Pardah Nasheen Girls Schools have more grievances both
financial and non-financial. They did not have regular
grants, much inadequate staff, almost no teaching aid, no
good facilities of class-rooms, toilets etc., Poor
community  support. Girls' education 1is Vvery much
neglected.

Chandigarh
6.4 i) Most of the institutions do not have properly constituted
Governing Body .
ii) The teachers' representation in the Governing Body Wwas

inadequate.




1ii)

iv)

Delhi:
6.5 1)
ii)

iid)

iv)

V)

vi)

vii)

viii)

The management was simply not concerned about the problem

of the institution.
The Govermment authorities were totally neglectful.

Some teachers had to go to the Supreme Court on account of

termination of their services.

No initiative came from the Governmment to strengthen the

existing facilities and faculties.

Delay in recognition was alleged.

Interference in admission policy was also alleged.

Educational aids, films, books ocught to be provided to

these institutions.

Teaching aid was inadequate.

There was lack of qualified techers to teach in Urdu

Medium.

There was generally 1lack of Competent and qualified
teachers. The recruitment was reported to be not on merit

generally.

Seats should be reserved for linguistic and religious fﬁ ;?
minorities in Teacher's Training institutions, the ?P;
teachers felt. ?%
In some institutions the laboratory assistant was not :

cooperative, said the students.




ix)

xiii)

xXiv)

Kamataka:

6.6 1)
ii)

1ii)
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Students of minority institutions got conditioned by

biased teaching.

Harassment of clean shaven sikh students was alleged in

sikh institutions.
Lack of parents' cooperation was alleged.

Dearth of books as according to syllabus in Urdu language

particularly was alleged.

In some institutions librarian's post was lying vacant for

more than five years.

Laboratory facilities were almost non-existent, and

practicals were not done.

The problem of space is very crucial, land cost in Delhi

is very high, no aid is given for purchase of land.

prosperous group of people among muslims send their
children to good schools. Only the children from less
prosperous groups or weaker section come to minority
schools. They are not interested because no job is

available.

Parents did not cooperate.
Students were least interested in study.
Government should do their utmost to improve the standard

of education among the minorities.




iv)

vi)

vii)

viii)

ix)

xiii)
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Permission to open a school should be given to only those
who had knowledge and experience in the field of school

education.
Surprise visit by Education Officers was necessary.
Refresher training from time to time ought to be arranged.

Teachers were subjected to harassment by the head of the

institution in some cases.

The pay Commission's recommendations were not  fully

implemented.

Recognition was delayed for the last four years for a

school run by Blue Nile Education Society, Mysore.

The attitude of the Government officials was not unbiased,

as was alleged in some cases.

Chances of promotion were nil.

In some cases, sometimes, employment was on contract
basis, and the post was not being made permanent (for

teachers)

The Government nearly forced Al-Ameen College in Bangalore

to close its language course in Urdu, and asked the

college to send their students to Government institutions.




6.7 1)

i1)

1i1)

iv)

vi)

vii)

viii)

ix)

xi)
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The behaviour of management against teaching staff was

suppressive and feudal type.

Even the unaided schools were harassed by bureaucrats_from

Education Department.

Procedural delays consumed a greater part of time and

energy.

The Management did not provide free and fair atmosphere
for the teaching staff.

The sanction of post was always delayed.

Gove;nment rules were impractical and generally caused

hardship to the school management .

U.M.H. High School Mallapuram did not have even basic

facilities, no electricity, no space for staff room, no

drinking water, no separate toilet for women staff.

Syllabus should be broadened in such a way as to give

freedom to schools to teach religion, morality and ethics
to students.

Commuting facilities were very poor for students.

Matters relating to the recognition of schools and

affiliation of colleges were not taken up.favourably.

Students were organised by the political parties. This
Spoilt the academic atmosphere, said the Principal of a
college.




6.8 1)

1i)

1ii)

iv)

viii)

ix)

X)
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Xi1) Work was disrupted when the outsiders interfered on the

pretext of "educational standard".

Maharashtra

There was dispute in management in Urdu High School,

Buldana, owing to the report by the Charity Commissioner.
Budget was not prepared for so many years.

The term fee grants of the school were not utilised

properly.

The headmaster of the school who belonged to one group did

not cooperate with the managing comittee of the rival

group.

Students were automatically promoted resulting into their

weak foundation.
Trained teachers for Arabic were not available.

Ulamah Fazlahs should be declared eligible for entry into

training, such as, B.Ed./M.Ed.Courses by all universities.

There should be provision of refresher course for

teachers.

Text-books and other relevant materials should be supplied

in time.

Governmment should give loan without interest for

canstruction work of the school.




x1)

Xxiii)

6.9 1)

ii)

1ii)

iv)

The sanction of teacher's posts on the basis of recognised
number of sections resulted in partial allocation of funds
and teaching positions which in turn inhibits the

development of the school.

Interference by the District Education authorities were
unnecessary and avoidable at least in un-aided autonomous

schools.

Special grants should be given to primary education,
technical education, vocational education, and girls

education.

Government should provide land, electricity and water free

of cost to minority institutions.

Teaching facilities were not adequate.

Development of the institution is hindered due to lack of

resources.

Political leaders interfere in the selection of teaching
and non-teaching staff, as a result, selection is

generally not based on merit.

There was usually delay in sanctioning the post.




6.10 i)

ii)

iii)
Panjab:
6.11 1)

ii)

iii)

iv)
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The teaching staff was inadequate.

The facilities enjoyed by the teachers of the Government
schools were not available to the teachers of the minority

schools.

Audio-visual aid, furniture etc. were inadequate.

The role of school/college management was not positive; it

should be marginalised.

Rules regarding leave were not followed, and the staff

suffered a great deal.

Selection of teachers was not usually on the basis of

merit,

Teaching aids, facilities of hostel, libraries, recreation
centre, sports, facilities for day scholars were

inadequate.

Low parental guidance and motivation.
Management's indifference.

Student's indifference towards studies.
No housing facility

No training facility

Not much promotional avenue.

No incentive for good work.

A
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Tamil Nadu:

6.12 1)

ii)

1i1)

iv)

V)

vi)

viii)

ix)

X)

Long leave of different categories was not sanctioned

immediately.

Leave vacanc1es short- term vacancies were not filled up

due to inordinate delay in sanctioning post by Government.

Parents do not pay much attention to the attendance and

studies of the students.

There was procedural delay in sanctioning additional
post/filling existing vacancies due to retirement and

maternity leave.

There was delay in approving of the appointment made in

permanent post.
There was delay in approving of the promotion made.

There was delay in getting approval for making fresh

appointments.

The post was not sanctioned in which a teacher was working

for ten years in a school.

There was inordinate delay in sanctioning the post;

therefore, the salary was withheld for a year.

Some muslim institutions' managements have implicitly
adopted a policy of selecting teachers from only non

Muslim Commumities.




xiii)

xiv)

xvii)

xviii)

XX)
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The additional post of professor 1s never created; as a

result, the teachers feel dejected.

The management is pursuing neither a policy of merit nor a
policy of favour to the minority Community. The post 1is

filled up by the highest bidder among the qualified.

The head of the institution instead of acting as
educational administrator is usually bent upon fulfilling

the whims and fancies of the management.

There is no training for non-teaching staff which results

in inefficiency.

Even after more than a decade, the recognition is not

granted.

Adequate staff was not provided, and no non-teaching post

was allotted in Primary School .

For every three years lot of certificates are required to

be produced for getting temporary recognition.
Academic load was heavy.

Teachers and Head of the institution are treated 1like

slaves by the management.

It is difficult to get trained teachers for urdu medium.

il
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Uttar Pradesh:

6.13 1)

"11)

iii)

iv)

vi)

vii)

viii)

ix)

X)

Official recognition takes so much of time in
Communication.
In scores ‘of cases, recognition was delayed - for more

than a decade.

Private institutions are forced to give bribes to get

recognition.

The Government ordered to admit more students but did not

allow to open new sections nor did sanction any

additional post.
There was too much government interference.

The sanctioned posts of teachers were quite insufficient

to the strength of students in schools.

Every type of hindrance was existing for recognition,

registration of professional, technical and training

institutions.

Minority institution's status was always delayed and given
only after much harassment.

The procedure to get approval of the appointment is
cumbersome.

Appointment of teachers for new sections was always

delayed.
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xi) Maladministration and lack of effective management had

been alleged.

xii) Attitude of the head of the institution was not

encouraging and cooperative.
West Bengal:

6.14 i) Drinking Water facilities in several educational
institutions, particularly in Darjeeling region, were very

much inadequate.

Summary:
6.15 If we sum up, the following common non-financial and

miscellaneous other grievances come to the fore:

1) There was generally a gap between the establishment and
the recognition of a minority educational institution of
unreasonable duration. In many cases, the gap was too long. In
many other cases, the recognition had been pending for more than ten
years. So, the delay in according recognition was a common

grievance.

Theie are several conditions laid down, complicated procedures,
unnecessary and avoidable paper work, indifferent attitude of the
concerned authority, corrupt practices in the concerned department,
hon—compliance of applications and letters etc., delay the accord of
recognition. The difficulty in recognition was a common

grievance .
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(ii) In some of the states, there is grievance on account of denial

of permission to start institution of technical education.

(iii)Renewal of recognition every year which again requires a lot of
paper work and files to pile up, also wastage of money and

time, was another area of grievance.

(iv) A plethora of rules, interpreted by . the government
functionaries to the disadvantage of the minority institutions
in terms of determining and declaring their minority status

creates difficulties.

(v) Lot of certificates and documents to be submitted for the proof

of minority status overburden the office with paper work.

(vi) Indifference and arrogant behavicur of the government

functionaries.

(vii) Unnecessary interference by the educational authorities on the
pretext of maintaining ‘“educational standards' and

“excellence'.

(viii) Not so qualified and untrained teachers especially in some

subjects, like Urdu, Arabic etc.

(ix) Dearth of bocks, as according to syllabus,in language medium,

particularly urdu medium.

(X) Inadequate or sometimes non-existent teaching aid, audio-visual
aid, class-rocom facilities, facilities of games and sports,
drinking water, separate toilet facilities for boys and girls

etc.
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(xi) Vacant posts of teachers and library staff, unsanctioned posts, )
difficulty in obtaining sanction of posts, and approval of

appointments and promotions made to teaching posts.

(xii) Poor living' and service conditions of the teathing and nom-

teaching staff.

(xiii) Non-availability of grievance redressal machinery, difficulty

of teachers in the event of termination of their services.

(xiv)Court cases between rival groups in the Governing Body,
between the teaching and non-teaching staff on the one hand

and management on the other hand.

(xv) Lack of concern on the part of management for the educational

institution.
(xvi)Feudal outlook and attitude of the members of the management.

(xvii)Interference of the politicians and party groups in the

affairs of the institution particularly among the students.

(xviii) Lack of willingness and concern on the part of the local

community, local leaders.

(xix) Apathy of the parents due to various reasons, such as,

illiteracy, poverty, backwardness etc. ik

(xx) Automatic promotion of students from one class to another at il

the primary, middle and secondary levels.
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(xxi)Drop-outs among the children,particularly, at the primary,

and middle levels.
(xxii)Dearth of competent,and qualified,and dedicated teachers.
(xxiii) Narrow groupism among teaching . and non-teaching staff.

(xxiv) At times, Partisan attitude of the head of the institution,

or, members of the Governing Body.

(xxv) Delay in sanctioning leave of different types; leave rules not

being followed.
(xxvi) Heavy academic burden on teachers, and load on students.

(xxvii) Difficulty in registration and recognition of professional,

technical and training institutions.

(xxviii) Indifference towards girls' education, particularly among
the Muslims, and the Buddhists.
This is not the case with the Christians, the Sikhs, and the
Parsis. In these commmities sometimes, the girls outnumber the

boys in the field or education.

The major areas of grievances related to,

(a) recognition of the institution.

(b) recruitment of teachers. fﬁﬁ

(c) service conditions of teaching and non-teaching staff.

(d) training of teaching staff, particularly, Urdu and Arabic
teachers.

(e) medium of instruction, particularly, books, reading H,

materials etc. in Urdu. )
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The real concern should be not only to propagate education but

also to provide quality education of general, technical and

vocational type.







CHAPTER - 7

OCONCLUSION::
Summary of Suggestions and Recommendations

7.1 The scenario of education .among  the minority managed
educational institutions in India was not the same in all regions;
nor was it very sanguine. It presented a mixed kind of picture of
the situation. It varied from sfate to state; region to region;
institution to institution; management to management. It was struck

by lack of Coherence and uniformity.

7.2 However, the minority educational institutions and their
managements faced some Common problems, and had some common

grievances.

Some major non-financial grievances of the minority managed

\

educatianal institutions related to:

(i) recognition
(ii) affiliation
(iii) medium of teaching
(iv) recruitment and training of teaching staff
(v) admission
(vi) Curriculum, teaching aids etc.
(vii) attitude of parents and students
(viii) regulatory measures and disciplinary control
(ix) constitution of the management Committee

(x) determination of the minority status, etc.
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7.3 The Buddhist and the Muslim minorities were educationally
more backward, and much less competitive. The Christians, the
Parsis and the Sikhs were educationally more progressive and
- relatively much more competitive. Yet, there were some Common
grievances of all the minorities educational institutions. Their
grievances were (i) financial, (ii) managerial , and  (iii)

7.4 1In view of these several common grievances, a summary of
suggestions and recommendations on the basis of our analysis and
study is presented here.

Good administration for the sake of Good Bducation: Reasonable
Regulation :

The right of minority managed educational institutions to
appoint Principal, headmaster and other staff; their right to
terminate the services of the staff after proper enquiry should not
be restricted or interfered with.

But at the same time,it must be borne in mind that the right to
administration of educational institutions did not mean the right to
mal-administration. The state might prescribe reasonable

requlations to ensure the excellence of the minority institutions.

This, in fact, must ensure two things:
(1) The management should well administer the institution; and

(ii) The government functionaries in Education Department must
act fairly and impartially without prejudice, and must not

unnecessarily interfere in the name of ‘prescribing




94

regulations to ensure the excellence of the minority

institutions'.

Basically, the aim of both the management and the Govermment

was to create conditions for good administration for the sake of

good eoucatlon

All the same, for claiming the right under Article 30 of the
Constitﬁtion, to administer their own educational institutions, the
verdict of various Courts that the institution must be an
educational institution of the minorities in “truth and reality’',

and not merely ‘masked phantoms', must also be kept in mind.
Representation of Teachers in the Governing Body

7.5 In order to create a sense of belongingness to, and
participation in the educational institution,the representation of
the teaching staff on the governing body of a minority managed
educational institution should not remain a debatable point. Proper
representation of teaching staff on the governing body of these
institutions should be given. In an age when participative
management was going to be practised as a current concept, the
denial of representation to the teaching staff on the governing body
appeared to be beside the point. There should be proper

representation of the teaching staff on the Governing Body of the
Minority managed institutions.

Affiliation with reasonable condition:
7.6 A minority managed educational institution might be affiliated

to a university or Board with reasonable conditions,as relating to a
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certain ocourse of study in the interest of maintaining educational
excellence. The conditions should not be such as to deny progress
and autonomy of the institution, or, to take away the freedom of the
management of administration.

Recognition should not be rejected without timely Commmication of
reasonable grounds

7.7 Recognition of an educational institution could be refused on a

reasonable ground, e.g., needs of the Community.

Recognition should not be refused on the mere ground that the
school did not own a building of its own, where a building was
available on lease or licence of the Trust, which proposed to start

the school.

Recognition was an area where the grievance accumlated. In
several cases, in some states, the recognition had been pending for
more than 10 years, or, a number of applications for recognition had

no compliance.

Regulatory Provisions

7.8 At times, some confusion was created on account of the
interpretation of some regulatory provisions in the Constitution.
By virtue of article 30(1) two rights were guaranteed to religicis
minorities, viz., ‘right to establish' and ‘right to administer

educational institutions of their own choice'.

It must be clearly understood that the extent of this right was
to be determined not with reference to “any concept of necessity of

general social interest', but with ‘reference to the educational
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institutions themselves', that is, with reference to the goal of
making the institutions ‘effective vehicles of education for the

minority Commmity, Or other persons who resort to them.'

Any regulatory measures designed to achieve ‘this objective
should not be considered as encroachment upon the right guaranteed

by article 30(1) of the constitution.

To illustrate, gection 19 of the Delhi Education act, 1973
required that the scales of pay and allowances, medical facilities,
pension, gratuity, provident fund and other prescribed penefits of
the employees of a recognised private school should not be less than
those of the employees of the corresponding status in school run by

the appropriate authority.

Any procedure Or regulation for enforcement of the above
requirement which was aimed at attracting competent staff and
thereby at the excellence of the educational institution, might be
accepted as a permissible regulation, and good for the educational
institution. Such regulatory measures should not be treated as an

encroachment upon the right of the minority.
Teaching of Urdu

7.9 Pramoting the teaching of Urdu by the formation of a
cooperative society of writers for publishing their works in urdu;
retention of urdu script; adoption of a common scientific and
technical terminology, were some the recommendations of Gujral Urdu

Ccommittee (1972); these recommendations should be adopted and
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vigorously pursued in order to make the teaching of urdu, or

teaching of other subjects through urdu medium truly effective.

Language formmla

7.10 Some of the minority Associations,‘ami some ‘government agencies
claimed that the language formula adopted in different states caused
much strain on the minorities. For instance, in Andhra Pradesh, the
state government followed 3-language formula,because of which, the
minorities, whose mother-tongue was other than Telugu,were forced to
learn 4 languages. However, since learning of all these languages
was relevant in one context or another, it remained to be analysed
by the language experts whether such strain inhibited the growth of
the children, or it ensured the proper development of the Child and

made him conversant in many languages.
Need of Balwadis and Anganwadis

7.11 It was also suggested by Andhra Pradesh Minorities Conmission
that primary education could be undertaken by the government through
Balwadis and Anganwadis in minorities concentration areas. In a
country where the poor and backward muslim Commnities did not send
their children to schools even after the child attained 6 years of
age, Balwadis and Angawadis were best suited to their needs.
However, the early mursing and educational care centres of the child
for the weaker among the minority groups might be set up with

adequate publicity and commumity support.
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Granting minarity Status

1
1
\
|
1

412 The decision of the Basic Shiksha Parishad, Uttar Pradesh, not

'f_o grant minority status to any junior high school was unique in
‘F.a'pproaCh- In granting minority status, the norms evolved by the
'Govermneht of India should be followed, or the states should evolve

their own norms as modelled on the norms of Govermment of India.

mclusion of Government Representative in Recruitment Committee:

3 The inclusion of government representative in the recruitment
Comittee was tantamount to force minorities to forfeit their right B
. *administer' the institution they established. There should be
inclusion of government representative or | University

reér%entative in their recruitment Committee.
 Mpplication of Rules of Reservatiom:

The application of the rules of reservation in admission to the

|
ty institution operated against the interest of the i 1|

ities. They should not be applied, or they should be applied i

Conal  nes peors 5
Institutions, particularly, the muslim Madrasa, and il

ist , L
Monastery, was Oriented to a culture of isolation of the Pl

] 1 ty‘ - .
Their curriculum needed to be streamlined and modernised
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in order to enable the students to compete with the larger groups in

the society.
Trained Teacher in Urdu:

7.16 The posts of Urdu teachers lie vacant for years together
trained teachei‘s in the subjecf were not available. Provision
should be made for ulemah, Urdu teacher/Arabic teacher to get entry

into the training curses, or, Orientation courses.

Review Committee:
7.17 A review Committee to look into various aspects of minorities'
education at every level with due representation fram minority

Commumity's eminent persons, should also be thought of.

Media suppart for awareness and Commmity Consciousness:

7.18 Nan-cooperative and uninspiring attitude of the management,
teachers and students, apathy and indifference of parents were
another areas of handicap in case of the minorities’ educatiocnal
institutions. An awareness and commumity consciousness was required
to be created with media support, particularly, television. This
might lead to greater Conmmity participation and support in terms
of improved condition of funding as well as education.

To bring a muslim minority educational institution at par with
other institutions in terms of quality of education, special
attention of the Government was needed. Regular and timely payment
of salary to the staff; better working and living conditions for
them; well equipped library and laboratory; training and orientation
courses for teachers; hostel facilities to students; updated and
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modernized curriculum; special arrangement for the teaching of Home
Science for girls; fairly good number of scholarships to students,
were required to be ensured. An element of competitiveness was

required to be created among these institutions.

Simplification of Rules and Procedures:

7.19 In matters of recognition,rules and procedures should be
simplified, grounds of rejection should be quickly communicated;
time limit in this regard should be fixed. Corruption in the system
and red-tapism had distorted the image of the Government. This

needed rectification.

OrientationCourse:
7.20 Regular Orientation training or refresher course for teachers

would be advisable in order to improve the quality of education.

Supervision and Control:

7.21 Within the framework of the constitutional provisions, rules
and regulations, exercising control and supervision would be
advisable. The Government should pay immediate attention to the
minority educational institutions. Many of our respondents also
felt that the Minorities Commission should send their people to
supervise all financial aid,and other educational matters from time
to time. It would have a salubrious effect on the effective

management and quality of education of these institutions.

Minorities Institutions mist shm Isolationism:

7.22 Sir Syed Growp of schools in Calcutta (who were self
supporting; and were not recelv:mg any grants) felt that the
minority managed educational institutions did have a responsibility
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to propagate the culture of particular minority community. At the
same time, they suggested that these schools should shun isolation,

and be open to new ideas and Common heritage of our nation.

Minorities Cell:

7.23 They suggested that a provision might be made to create a
‘Minorities' Cell attached to the Directorate of Education in each
state so that they could help scrutinize each proposal for grants-

in-aid, accord of recognition etc., on merit.

Simultaneocusly, there was another question that came into the
mind, whether a Directorate or a Minority Cell could remove the
financial and non-financial grievances of Athe minority managed
educational institutions,if the functionaries in these organisations
didnot efficiently and effectively work, if the function became
routinised, if the minority institutions themselves did not make
efforts to grow and develop.

Preservation of Culture and heritage: Paradox of the Parsi
Institution:

7.24 The lepches changed from the lepcha speakers to the Nepali
speakers under the influence of the Nepalese in the Himalayan region
of Darjeeling and Sikkim. The young Parsis Changed fram Parsi
Gujrati to English speakers. They had turned ‘Parsenglish'. So
there was a decline in the Parsi culture. Parsis changed from Parsi
Gujarati speakers to Parsi-English. It was open to question how far
the educational institutions of this minority group (Parsis) had
been able to preserve their culture and heritage - which was what

the Indian Comstitution, by granting the‘right to establish and
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administer educational institutions; meant to achieve. The Supreme
Court Judgment on St. Stephens College Delhi, and Allahabad
Agriculture College, regarding minorities' rights to establish and
administer educational institutions related to preservation of their

culture, tradition and heritage.

In the changing context of society, over the past century and
during the last few decades, the Parsi minority Community had been
greatly transformed, particularly, in respect of their culture and
tradition. They had become more, anglicized' or ‘“westernized'.
This was reflected from their own educational institutions which the

Parsis had been running.

The Government of Maharashtra didnot discriminate between
institutions in the name of religion. At the same time, the
religious minorities, as it was envisaged in the Indian
Constitution, would establish their own institution and administer
them. The Parsis had their own trusts, Councils, Charities and
Panchayat which were instrumental behind their educational
institutions. Yet, Parsi Commmity was on decline. Preservation of

their culture was in crisis.

Side by side, there were certain other factors to be taken into
accomt. The increasing pace of urbanisation particularly in
metropolitan city like Bombay, the City of Surat in Gujrat, which
remained the seat of Parsis; their openness to wider external
influences, particularly the modern West ; their entry into
Professions, business, and industry (for some decades of this
century, thé Parsis remained as top class business and industrial
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section (Tatas, Godrej etc)); these influences combined together,
created a revolutionary change in the world outlook of the Parsis,
particularly, the youths. The equality of sexes was more sharply
visible among them. They had also formed Intermarried Parsi
_Gujrati Association under the changed situation,which was further
in the proéess of change. In their case, One cannot see any harmony
between the spirit of the Constitution and the spirit and
aspirations of the people. The people were much ahead of their time
and the spirit of the Constitution (to establish and administer
institutions for preservation of culture and heritage). All the
Parsi institutions had become anglicized and westernized. This was
the crisis of the present situation, and the crisis became more

aggravating when the Cammunity was small and urbane.

Reed of the Buddhist Bducational Institution:
7.25 The Buddhist educational institutions were very much scattered;

it was no easy task to get the precise information about them.

(i) There was no dispute regarding the Constitution of the
Buddhist managing Committee. Their managing Camittee was

elected.

The Buddhist institution had its own Committee to look

after the maimtenance of the institution.
(ii) The institution had its own method of teaching.

(iii) Only male students were allowed in the monastery. They
gave educaticm in Tibetology to the Lamas from the Primary

stage, They had no provision for education of female.
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Very much 1like the education in the Muslim Madresa, the

education in the Buddhist monastery needed to be modernized in order

to Cater to the Changing needs of the monastery as well as the

main-stream of the social life of the Buddhist.

A counﬁehensive and unifarm policy reguired:

7.26

(ii)

(1) A comprehensive and uniform policy kKeeping in ' view

the problems and conditions of the minorities institutions

might be evolved and adopted,and regulations be framed in

regard to,

(a) recognition

(b) recruitment of teachers

(c) admission of students, particularly in vocational,
technical and professional institutions, at the
national level by the Minorities Commission. In this
respect, the norms evolved by the Minorities
Cammission 1in December 1988;and the Department of
Education, Government of India in October 1989,
regarding recognition and recruitment of teachers,
should be unequivocally accepted by the states and

implemented.

Similarly at the state level, within the broad framework
of the above policy and regulations, norms might be laid
down for
(a) recognition
(b) recruitment
(c) admission of students in vocational, technical and

Professional institutioms.




(iii) The administrative delay in these matters which had became

the order of the day, was indefensible. It could be
avoided if Treasons were assigned for not giving
recognition as stipulated in the norms and - principles
evolved by the Minorities Commission, and also the

Government of India.

Norms might be .laid down and fbllowed in admission for students
of the particular minority commumity, and also for students of other
commmity within the framework of the Judicial pronouncements of the
Supreme Court of India (in st. Stephen's college, Delhi; and
Agriculture College, Allahabad case). However, the situation would
differ fraom regin to region, institution to institution, and one
minority group to another minority group. This would call for some
flexibility and imaginative application of the Judicial

pronouncements.,

The National Policy on Education and the programme of Action
which were formulated by the Department of Education, Ministry of
Human Rescurce Development, Government of India, envisaged that
guidelines for recognition of the minority managed educational
institutions and for the timely disposal of applications for such a
recognition should be laid down. Accordingly, each state
government/Union territory was expected to formulate its recognition

policy and give wider publicity to the same.

The Minorities Commission also prepared a set of guidelines for
determination of minority status, recognition and related matters in

respect of minority educational institutions, and circulated the
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same to the state Governments/Union territories in December, 1988,
for facilitating the formulation of these guidelines by them. Since
much progress could not be made by many states and Union territories
Administrations in evolving these guidelines and norms, the
Department of Education, Government of India evolved broad policy
norms and principles for recognition of minority managed educational
institutions other than those meant exclusively for imparting
religions instruction, and forwarded them in Octoper 1989 to the
state Governments/Union territories for appropriate action at their

end.

'mesepolicymrmsandprincipleeamgivenasmxmﬂer:

The benefits of Article 30(1) can be claimed by the
community only on proving that it is a religious or linguistic
minority and the institution was established by it. The
question of proof in a Court of Law is regulated by the
provisions of the Indian Evidence Act. This Act requires that
when there is a written document, other evidence is to be
excluded but if there is no written document, other evidence is

admissible.
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2. (Objects of Establishment of Minority BEducatiopal
Ipstitution:

It 1is not always necessary that the objects for which a
minority may establish on educational institutions must include
the conservation of its language, script, or culture. Article
30(1) only emphasises that the body establishing and
administering &n educational institution belongs to a minority
based on religion or language. It says nothing about the
character of education to be imparted by them. Hence, an
institution will be a minority institution, even if it imparts
secular education. Once it is proved to be a minority
institution, the character of education to be imparted and of
administration will be at the choice of those who can
administer it. In these matters, the choice cannot be of any

one else.

3. Rulfilment of Statutory Recuiremsnts for seeking
Recoanition.

An institution seeking recognition must fulfil the statutory

requirements concerning the academic standards, the qualifications
of teachers, and of the students seeking admission. It must have
the financial resources and the capability to run on a sustained
basis. When the applications seeking recognition are not considered
favorably, grounds of rejection must be commnicated to the
educational institutions filling such applications so.as to enable

them to overcome obstacles to their early recognition.
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4. Medium of Instruction in Minority Educatiopal Institutions

The State Govermment or the University is not empowered to
prescribe the medium of instruction to be followed by minority
educational institutions. However, in case of institutions
receiving grants-in-aid, there are certain standards or
ﬁroficiency to be observed: No decision, within our knowledge
lays down that teaching of a State language compulsorily is
within such conditions for grant of aid. But, if such a
condition is laid down, the institution receiving the aid will

be well advised to observe it.

5. Constitution of Governing Bodies in Minority Educational
] Lt

The Minority educational institutions must be free to
induct competent and reputed individuals from other communities
in the Managing Committees/Governing Bodies. The minority
character of an institution is not impaired so long as the
constitution of the Managing Committee/Governing Body provides
for an effective majority to the members of the minority

community.

The State should not have any power, directly or through
the University, to direct the constitution of the governing
bodies in a manner so as to deprive a minority of the effective
administration of its educational institutions. However, the
State or the University may lay down general guidelines to
ensure that only qualified persons find a place in the

Governing Bodies.
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6. Disciplinary Control over Staff in Minority Rducatiopnal
Institutions

While the managements should exercise the disciplinary
control over staff, it nustl be ensured that Vthey hold an
inquiry and follow a fair procedure before pimishment is given.
With a view to preventing the possible misuse or power by the
management of the Minority Educational Institutions, the State
has the regulatory power to safequard the interests of their
employees and their service conditions including procedure for

punishments to be imposed.
7. DMdmission of Students in Minority — Blucatiomal
Institutions:

The minority educational institutions must have the freedom to
give special consideration to the students of their own community in
matters of admission. Govermment should not insist on admission in
these institutions being thrown open to all strictly in order of
merit. The Govermment can not enforce the rules of reservation in
favour of Scheduled Castes, Scheduled Tribes, and other backward

coammmities for admission of students in these institutions.

In granting admissions to children belonging to the minority
community itsel_f . rules of natural justice and fair play must be
applied and donations or other extraneous factors should not be
allowed so as to discriminate against the less advantaged children

from the same minority community.
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mmmqtmmmmmnmmm
Institutions:

The Government cannot enforce the rules of reservation in
favour of Scheduled Castes, Scheduled Tribes and other Backward
Classes for the posts of teachers and other staff in minority
educational institutions.

Govermment of India, Ministry Buman Resource Development & and
Department of Bducation

POLICY NORMS ARD PRINCIPLES FOR REQOOGNITION OF MINORITY
MENAGED BECUATIONAL INSTITUTIONS OTHER THAN THOSE MEBNT
EXCLUSIVELY FOR IMPARTING RELIGIOUS INSTROCTION:

Minorities can be based either on religion or on language.
Minorities may be in terms of a religious or linguistic

community which is numerically less than 50 per cent of

the population of the State concerned.

The agency managing the educational institution will have
to possess some legal status - an Association of persons
registered under the Societies Registration Act or a body

with corporate soul etc.

Admission into minority managed educational institutions

need not be confined to members of the minority.

Right to administer educational institutions shall be

subject to reasonable regulations, which may include:-

stipulations regarding conditions of recognition by
relevant authorities (such as Directorate of Bducation,

Boards of SEcondary Education, Universities, RICTE);
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qualifications and conditions of service of teachers;

a requirement that the educational institutions run by a
minority shall do nothing which may come in the way of

communal and social harmony;

a requirement that the institution will not use its
privilege as minority administered institution for

pecuniary benefit of an indiQidual or group;

disciplinary rules of the institutions in respect of their
teaching and . non-teaching staff being consistent with

principles of natural justices;
observance of principles of sound administration;

enforcement of general laws of the land pertaining to the

educational institutions concerned.

The minority managed educational institutions shall have
the freedom to appoint any qualified candidate, but it
would be advisable for them to select teachers and other
employees through  Employment Exchange or open

advertisement.

Teachers in minority managed educational institutions

should possess requisite qualifications.

The regulations shall not be such as to render the
constitutional rights of the minorities nugatory for

example.
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- Conditions that the Govermment shall have the right to

take over the management of the institution;

- that the Government shall have powers to constitute

managing committees;

- that the Governing Body of the institution shall include

persons other than members of the minority community;

- that the Government can require the institution to reserve

seats;

- that scholars of the institution would not be eligible to .

opportunities in higher education;

- that the Governmment shall have the right to insist on use

of any language as the medium of instruction;

- that the institution shall not charge fees from students,

etc.

The stipulations should be regulatory and/or educational
character and conducive to making the institutions effective

I 7 vehicles of education for minority communities. o

9. There shall be no discrimination between minority and non- I

minority educational institutions in the matter of i

sanctioning grants-in-aid. Such grants-in-aid can be made 4

conditional upon appropriate regulatory measures to ensure i
that the funds are used for purposes for which they are |

sanctioned.
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10. Minority managed educational institutions receiving State
aid.
- shall not deny admission to persons outside the

minority on grounds of religion, caste, etc.

- shall not, without the consent of the pupil or his
guardian, impart religious instruction or compel

students to attend religious workshop.
11. Procedures should be clearly laid down in respect of -

- Eligibility of a society/trust to be treated as
minority;
- competent authority to grant recognition;

- time limits for making decision.

12. Where recognition is not considered favourably, grounds of
rejection shall be communicated to the educational
institution to help it overcome obstacles in the way of

recognition.

7.27 Modelled on these norms and principles, the state Governments
and union territories Administrations ought to evolve their own
guidelines for recognition of the minority managed educational
institutions; and wide publicity should be given to them through
national and regional newspapers and television. The publicity
could be given in English, Hindi, Urdu and various local languages
of the region, so that the agency claiming to manage  such

institutions would be fully aware, and should have no cause of




114

grievance in regard to the recognition of the institutions

established by them.

However, item no.12 of the policy norms and principles as
circulated by the Department of Education, Government of India,

should receive careful attention:

"Where recognition is not considered favourably, grounds of
rejection shall be communicated to the educational institution to

help it overcome obstacles in the way of recognition."

During our investigation it transpired that the communication
about the grounds of rejection of recognition was generally not
made, or the communication took its own time. It was here that the
bureaucratic or procedural delay or even arrogance on the part of
the Govermment functionary was reported. The institution suffered a
sense of discrimination and neglect by the concerned authority, or
often complained of ‘corruption' in the concerned department. This
led to the accumulation of grievance. This must also be conceded
that the matter of recognition was a major area of grievance among
the minority managed educational institutions. Specific guidelines
on the model of the norms prepared by the Government of India ought
to be evolved by the states and union territories Administrations;
or the guidelines prepared by the Centre ought to be accepted by the
States. If the states did not prepare the guidelines within a
specific period, the Minorities Commission,now with their statutory
status, could prevail upon the Government of India and state
Governments to accept the guidelines circulated by the Department of

Education, Government of India in October 1989.
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At the same time, the guidelines circulated by the Minorities

Commission, Government of India, regarding,

- determination of minority character of an educational

institution.

- Objects of establishment of minority . educational

institution.

- fulfil-ment of statutory requirements for seeking

.recognition.

- Constitution of Governing Body,
- Disciplinary Control over staff,

- Admission of students,

- Appointment of teachers, in minority educational
institutions, might also be used as a useful instrument by
the States/union territories administrations for evolving
their own guidelines.

7.28 As a matter of fact, the Guidelines issued in December 1988 by
the Minorities Commission; and norms and Principles for Recognition
of minority managed educational institutions, circulated by the
Government of India, Department of Education, in October 1989,
should be together used to evolve guidelines by varicus states and
union territories administrations. This process of evolving
guidelines ought to be completed by various states and union

territories administrations within a specified period.
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Beyond the stipulated period the Minorities Commission might
use their good offices to prevail upon the states and union
territories administrations to accept the guidelines evolved by the
Governmment of India. Time-bound policy approach in this matter

would be needed.
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TABLES




PRRCENTAGE DISTRIBUTION OF BREAK-UP OF INSTITUTIONS
STUDIED IN DIFFERENT CATBGORIES

TYPE OF MUSLIM
INSTITUTION (%)

Secondary 22
Higher Secohdary 29

Pre-University/ 5
Inter College

Graduate 11
Post Graduate 8
Professional/ 2
Technical

Total 100

TABLE - 1

CHRISTIAN SIKHS PARSI BUDDHISTS

150
125

20

80
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TABLE - 2

PERCENTAGE DISTRIBUTION OF AIDED & UNAIDED
TNSTITUTIONS INCLUDED IN THE STUDY

" QUESTICNNAFTES

1. Muslim
2. Christian
3. Sikhs

4, Parsi

UNAIDED NO
(%) (%)

3 4

31 g

21 =

14 14

27 =




119

TABLE 3

PERCENTAGE DISTRIBUTION OF INSTTTUTIONS IN
“TIME-GAP' BETWEEN YEAR OF ESTABLISHMENT OF
INSTTTUTIORS & YRAR OF RECOGNITION OF THE

INSTITUTION
T E;ié;;;;"*"}Iyéiii"é{n%iéii;&"éifaié"'E;iéi‘E&Bﬁéié%é"{&};{f&éf&"
(%) (%) (%) (%) (%) QUESTIONABIES
e s 8 T
1SameYear5564574566300 ““““““
2 1 Year only 6 = 29 9 17 50
3 2-5 Years 13 7 14 28 - 70
4. 6-10 Years 6 29 - - 17 45
5. More than 13 - - 9 - 45
10 Years
6 No Data 7 - - 9 - 25
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TABLE 4

PERCENTAGE DISTRIBUTION OF TEACHING STAFF THAT

MUSLIM CHRISTIAN SIKHS PARSI

BUDDHISS

Below 10%

10-25 Percent
25-50 Percent
'50-90 Percent

90-100 Percent

Nil

NO. OF




PERCENTAGE DISTRIBUTION OF INSTITUTIONS ACCORDING
TO TEARCHER-STUDENT RATIO

TYPE OF
NO.
1 Primary

2. Upper Primary
3. Secondary
4, Higher Secondary

5. Pre-Univ./
Inter College

6. Graduate
7. Post Graduate

8. Professional/

Total

100

121

TABLE 5

%
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TABLE - 6
PERCENTAGE DISTRIBUTICN OF INSTITUTIONS HAVING MINIMIM |
FACILITIES AT THE INSTITUTION
“emrE PimoT- TOILET LIBRARY LABORA. AUDIO- PLAY  MEDI- COMPU- TOTAL
RICITY TORY VISUAL GROUND CAL TER  NO Of
| o ATDS - - INSTIT
3 3 % 3 3 % % 3 TIONS
STUDIE
i, Andhra Pradesh 100 100 80 60 80 40 0 0 25
7. Bihar 100 100 100 0 100 100 0 0 5
3. Chandigarh 100 100 100 100 100 100 0 0 15
5. Delhi 100 100 100 75 100 75 0o 0 20
5. Gujrat 100 100 83 33 83 100 33 0 30
6. Haryana 100 100 100 0 100 100 100 O 5
7. Karnataka 100 95 100 20 45 90 50 65 100
8. Kerala 78 89 100 89 78 100 22 22 45
9. Maharashtra 88 94 82 18 76 76 54 35 85
10. Mizoram 75 50 50 0 50 100 0o 0 20
11. Orissa 67 100 100 67 67 100 67 0 15
12. Punjab 100 100 100 44 100 78 89 100 45
3. Tamil Nadu 100 100 91 45 73 100 64 45 55
4. Uttar pradesh 100 92 83 50 33 75 25 20 60 'f
. West Bengal 100 100 0 0 0 o 50 0 0
M maia I o o o R 535 }
'NotE:Figures relate to the percent of Institutions having each facility separately out of
total number of institutions studied.
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TABLE 7

 PRRCENTAGE DISTRIBUTION OF IRSTITUTIONS ACCORDING TO
DISTANCE OF THE INSTTTUTION FROM BUOS—-STAND

STATE less Than 1/2-2 km 2-5 Km More than Total
1/2 km 5 km Questionnafiles
Studied
% % % %
1. Andhra Pradesh 40 40 Nil 20 25
2. Bihar = 100 — - 5
3. Chandigarh 67 Nil 33 - 15
4. Delhi 75 25 - B 20
5. Gujrat 33 67 - = 30
6. Haryana = 100 - - 5
7. Karnataka 30 50 15 5‘ 100
8. Kerala 11 33 33 23 45
9. Maharashtra 47 47 6 = 85
10. Mizoram 25 75 - - 20
11. Orissa 33 67 - - 15
12. Punjab - 56 33 11 45
13. Tamil Nadu 36 64 - - 55
14. U.P. 58 25 8 9 60
'15. West Bengal - 100 . . 10
535




10.
11.

12,

Note:Percentages are individual for every state and total number of
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TABLE 8

PERCENTAGE DISTRIBUTION OF INSTTTUTIONS ACCORDING TO
THE DISTANCE OF THE INSTITUTION FROM RATLWAY STATION

Andhra Pradesh
Bihar
Chandigarh
Delhi
Gujrat
Haryana
Karnataka
Kerala
Maharashtra
Mizoram
Orissa

Punjab

. Tamil Nadu

. Uttar Pradesh

80
100
33
100
83
100

50

71
Nil

Nil

50
44
12

44
18
25

10-30
KM

30-50
KM

ABOVE TOTAL
. 50 KM QUESTIONNAIRES
STUDIED

3
Nil 25
= 25
- 15
~ 20
= 30
- 5
= 100
= 45
- 85
100 20
100 15
= 45
- 55
= 9 60
- 10

institutions studied in every state form 100 percent.
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1 0.

i
13,

andhra Pradesh
Bihar
Chandigarh
Delhi

Gujrat

Haryana

Karnataka

Kerala
Maharashtra
Mizoram
Orissa
Punjab

Tamil Nadu

. Uttar Pradesh

. West Bengal

e

UPTO 1-5
1 km KM
60 40
100 -
100 -
75 25
50 50
100 =
60 30
56 33
88 12
50 50
67 33
56 44
73 27
75 25
100 o
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10

11

- 100

100
- 100
= 100
-~ 100
= 100
- 90
= 89
- 100
- 50
= 100
— 100
= 100
- 75
- 100

ABOVE WITHIN

10

11

50

25

5-10 ABOVE UPTO
10 KM 5 KM 5 KM

TELEPHONE
UPTO 3-5 ABOVE
PREMISES 3 KM KM 5 KM

40 60
100 -
100 -
100 =

83 17
100 =

45 40
56 44
88 12
58 12
- 100
89 11
91. 19
67 -
- 100

10 5
23 -

20

30

100

45

85




TABLE 10
PERCENTAGE DISTRIBUTION OF INSTTTUTIONS REPORTED
HAVING FOLIOWING CO-CURRICULAR ACTIVITIES
STATE N.S.S. ADULT N.C.C
EDUCATIONAL

T henca pradesh N1 W N1
2. Bihar Nil Nil Nil
3. Chandigarh 67 100 67
4. Delhi 25 Nil Nil
5. Gujrat Nil 50 Nil
6. Haryana 100 100 100
7. Karnataka 5 20 | 10
8. Kerala 44 | 11 44
9. Maharashtra 6 67 22
10. Mizoram 25 25 Nil

. Orissa Nil 67 Nil

. Punjab ‘ 89 78 89

. Tamil Nadu 36 217 36

. Uttar Pradesh 8 33 33

West Bengal Nil 100 Nil
Note:N.S.S. - National Service Scheme
N.C.C. - National Ccadet Corps.
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TABIE - 11
mmmnmmmomnmormmusrmuummormnms

e o sugts o tdes Fo Non Tachitg tatt

1. states e e Nt Ty e Tt

fo. Mequate  quate al} ' Mequate quate at.a}l Mequate quate al} ,

existing ex1ting existing

P

1. Bihar 7 B = 15 B - 15 2 !

3. Chandigarh 100 - - 100 - - 100 - -

L Delhi 7 2 . 100 - - 100 -

5. Gujrat 83 17 - 100 - - 83 17 -

. Haryana 100 - - 100 - - 100 -

1. Karnataka 1 28 - 1 8 - 50 18 2

§. Kerala 10 30 = 10 0 - 60 {0

9. Maharashtra i 5 - 50 5N - 31 63 §

10. Mizoram - 100 - - 100 - - 3 §7

11, Orissa . 100 - - 100 - TR -

12. Punjab 63 3 - 63 I - 63 3 -

13, Tanil Kadu {2 50 8 §1 B - 50 {2 8

14, Ottar Pradesh 3 56 1 i i 1 87 [y 1

15. .iest Bengal - 0 - - 100 - - 0 - '
]
,{
!
i




TABLE - 12
PERCENTAGE DISTRIBOTION OF OPTNION OF HEAD OF IBSTITUTION O ADEQUACY OF
D!PORTA!T [FPRASTROCTURRS AT TEEIR IESYITUTION
''''' Library Laboratory feaching Alds Sports & Games Hostel
¢ States Totally Inade- Mot Totally Inade- Hot at Totally Inade- Mot at Totally I[nade- Mot at  Totally Inade- ot at
|t Mequate quate at  Mequate quate all  Adequate quate all Biis- Adequite quate all exis- Adequate quate all exis-
: all . existing ting ting ting
8315 ’
ting
x jndhra Pradesh §7 A L ¥ 17 16 67 17 16 67 17 1 - 11 83
r, bt 5 05 - 0% 5 - B B - o5 - S W
| (handigarh 100 - - 100 - - 100 - - 100 - - - 100
iy Belhi _ % % - 5 - 5 50 - NN - - - 00
{ it v B -8 1 - woou - woon - L
i byens 0w - - w0 - - - - wo - - e
1 lanataka 50 50 - 33 39 28 61 33 § 5 4 - i - 89
L e W W - 0 s - % 4 1 60 - O R
{l Harashtra £ U R T B B U LI Vi 9 6 18 6 8 28




s1.

. Andhra Pradesh

10.
11.

12.

States

Bihar
Chandigarh
Delhi

Gujrat

. Haryana

. Karnataka

Yerala
Kaharashtra
Kizoram
Orissa

Punjab

. Taril Radu
. Uttar Pradesh

. West Bengal

Delay

3

33
13
17

i

11

§3 -

100
94

91

87

1

25

33

87 -

33

86 -

TABIE - 13

Less than Ko payment
1n pay prescribed of Allow-
scale

ances,

109

89
100
100

8

91

15

§7
100

100

11

100

100

100

100

100

100

§7

Lack of
prono-
tional
avenue

H
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Lack of
Incen-
tives

- 100

66

100

67 -

- 100 -

17

50

50

§7

100

13

67

83

50

3 -

100

100

83

50
100
33

50

PERCENTAGE DISTRIBUTION OF BON-PIEAECIAL GRIEVARCES OF YRACHING STAFF

Ko Housing Lack of
Health/
Bducationa! Training/
facilities Library

18

100
Iy
100
13
33
67

38

100

§3
100
3
67
33

62

1
82
19
3
67

13

Teaching/

facilities

2

4

100

100

89
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TARLE - 14
PERCENTAGE DISTRIBUTION OF OPIEION YRACHING STAFF (N ATTITUDR 07

"""""""""""""""""" gt fesdof Dttt Colleapes Fon-Taching Sta
g, sates pec. ToLon Ui fow ot Bs. Do Gt Disca B Ko Disur

ging coura-  raging - raging E;ou:a- coura- raging Encqu- raging raging Encgu- raqinq

‘ ging ging  ging Taging raging

{, Andhra Pradesh 60 20 20 80 - 20 80 - 20 51 - {3
7, Bihar 100 - - 00 - - 100 - - 100 - -
3. Chandigarh 20 §0 20 0 20 {0 {0 (UNAI 0 0 40
I, Delhi 60 10 30 0 - - 82 B - 3 19
5. Gujrat 100 - - 0 - - 100 - - 100
f. Haryana 100 2 - 0 - - 100 2 - 0 -
], Karnataka 81 6 13 94 6 - 100 - : 94 § -
8. Ferala 7 19 § 94 § : 9 6§ - g2 18 -
§. Maharashtra 93 1 ¢ 100 - - 85 5 - g U -
10, Kizoran - 100 - - 100 - - w - - 100
Il Orissa - - - 100 - - 100 - - 100
1. Punjab 88 12 - B2 - 88 n - g 12 -
3. Tanil Nadu 55 35 10 8 20 - 89 5 - 80 40 - i
M. Uttar Pradesh 100 - - 10 - - 00 - - 100 - - K
I T e U
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TAELE - 15

PERCERTAGE DISTRIBUTION OF TRACHING STAFF - THEIR OPINION (N

Students Parents Govt. Authorities
S1. States ©Bncou- Kot Dis- Encou- Kot Dis- Encow- Mot Dis-
Ko. raging EBncou- coura- raging Encou- Encou- raging Encou- Coura-

raging ging - Iaging raging raging ging

1. Mndhra Pradesh 80 - 20 60 20 20 60 20 20
2. Bihar 15 25 s 5 50 4 15 50 25

3. Chandigarh 20 40 40 s 60 {0 2 40 10

{. Delhi 18 5 7 8 55 10 10 20
5. Gujrat 100 . - 80 20 - 80 20 s
6. Haryana 100 - - 100 - - 100

1. Kamataka 81 19 - noB - 50 3 19
8. Kerala 5 { s 85 3% - 33 50 17

o Whamsht % 1 - s - . g -

10. Mizoran - 100 - - 100 - - 100
11. Orissa 100 - - 347 - 3 §7 -
12. Punjab 100 - - 100 - - §3 3

13. Tamil Radu 50 {5 - Gl L 5 - 87 13 8

14, Uttar Pradesh 86 14 - nn - 3! 2

15. West Bengal - = - - - - - - 100

[
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TABLE - 16

PERCENTIGE DISTRIEUTION O OPINIO OR LACK OF MOTIVATION OF STUDENTS DUR TO

[ UnImpressive " Unlmpressive Weak Finarcial  Inadequate facilities Poor Opportunities Poor Opportunities
Teaching Curriculua Conditions of of School/ for Higher Education for Employment
Students Colleqe

tates Toa To Hot Toa To fot Toa To Kot Toa 1o fot Toa To Fot Toa To  Notat
large ~ some at large some - at large some at large some at large some at all large some all

extent extent all extent extent all extent extent all extent extent all extent extent extent extent
/uzéhra pradesh 60 20 0 5 Pk 25 80 20 80 20 80 20 60 20 20
fiar A - 25 5 - i) 50 n H - IA) bk 5 25 50 PAl B n -

findigarh 100 < - 100 - 2 s s - - 100 - %0 N0 - 100

lhi - g5 4 5T - 60 40 - 18 & 18 63 13 U KK UK
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PRRCENTACR DISTRIBOTION O BVALUATION BY STUDENTS ABOUT THE INSTITUTICH

ne

Teaching and Library and (lass Roca Ganes and Sports  Batra-Curricular Activities
Studies Reading
Naterials
e Race- Good Not Exce- CGood Mot ot  Bace- Good ot so Not at [Exce- Good Rot Kot Hil Bice- Good not Mot at
: 1lent so  llent so at all llent good  all good 1lent so atall 11ent so all
ood good good : - good good , good good

]éﬁ; pradesh 40 §0 060 20 0 40 2 10 0 40 20 0 40 0 20
It - 67 33 - - 100 - - 36 - - »no»n u - - SR X

autigarh S T T N |/ ST - N - S LR LN

4l W 80 - - Wo® o® o ow oMo Lo 10w - 10w
T R R 0 -
e T S/ S | B
| tmateha T TR R R TR | R B s - - 1S3 -
s W 9 s 7 voB B B o8ow 1B o0 n 7T - W s

 Hreshtra 7 IV A U S U YR S U w5 %0 - B % 8 - 155N e -
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10.
11,

12.

. States

Andhra Pradesh
Bihar
Chandigarh
Delhi
Gujrat
Haryana
Karnataka
Kerala
Kaharashtra
Kizoram
Orissa

Punjab

. Tamil Fadu
. Uttar Pradesh

. West Bengal

TABIE - 18

PERCENTAGE DISTRIBUTION OF EVALUATION BY

ot Kil Escel- Good
lent

Laboratory
Bicel- Good Hot
lent 50
good
0 W0 0
67
- B
- B2
80 40
100 -

I KX
TS K
B B A
- - 100
B8 B
12 4 18

5 16
- B

at
all
good

25

25

26

29

23

50

1

STUDENTS - ABOUT THE INSTITUTION

100

e

13

17

{0
33
5
2

§0

58
47
25
50

{3
28

3
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Toilet

Yot Mot at
soall
good qood
0 -
oon
55
TR
20

17

0
Y] 8
BB
57

17 3%
17 3
100 -

50
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Additional
Charts:

High Power-Pa-nel on Minorities, Scheduled Castes,

Scheduled

Tribes and other Weaker Sections Constituted by the Ministry of Home

Affairs Government of India, conducted a survey in 45 districts in

12 states and published their repbrts almost a decade ago (1983),

about the minorities.

Some of their findings which are put in chart

form here are very significant to understand the critical problem of

the education of the minorities.

Survey Report of High Power Panel on Minorities on Enrolment

(A) (i) At Elementary School Stage (Class I to VIII
Religious Enrolment percentage Corresponding
Minority Population Coverage
Group percentage
Muslims 12.3 Lower 17.3 12 states
45 district
Christians 3.7 higher 2.3 12 states
32 districts
Sikhs 5.8 higher 4.0 10 states
24 districts
Buddhists 2.2 lower 6.2 1 state
4 districts
(i1) At Secondary School Stage (IX to XII)
Muslims 10.6 lower 18.5 11 states
38 districts
Christians 2.2 higher 0.9 34 districts
Sikhs 3.5 lower 4.1 10 states
24 districts
Buddhists 1.7 lower 6.2 1 state

4 districts
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B. (1) An Analysis of Examination Results:

At Class X Level

Religious Percentage Corresponding Pass (Average) Coverage
Minority of Students population Percentage General
Group who appeared pass
in Examination percentage
Muslims 4.0 11.2 59.0 . 54.0 3 Boards of |
(Lower) (Higher) secondary
Education
Christians 0.8 0.6 60.0 53.9 5 Boards of
(Higher) (Higher) ' Secondary i
Education i
Sikhs 14.8 7.7 53.4 51.7 4 Boards of }
(Higher (Lower) Secondary
Education
Buddhists 1.2 6.4 40.6 51.2 2 Boards of
(Lower) (Lower) Secondary ,
Education i
————————————————————————————————————————————————————————————————————————————— Uit
Parisis 0.23 0.14 66.5 51.2 1 Board of L@
(Higher) (Higher) Secondary ‘?ﬁﬁ
‘ Education i
(ii) Class XII Level f

Muslim 2.4 10.3 59.7 60.8 5 Boards
(Lower) (Low) of Higher
Secondary
Christians 0.19 1.02 61.14 60.7 4 Boards of
(Lower) (High) ) Higher
Secondary

Muslim 6.21 10.73 61.3 77.1 21 Universi-
(Low) (Low) ties

Christians 3.72 2.50 63.7 60.0 13 Universi-
(High) (High) : ties

Sikhs 8.85 3.29 47.76 53.66 10 Universi-
(High) (Low) ties
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(iv) At Post-Graduate Level (M.A./M.Sc,/M.com)

16 Univer-
sities

9 Universi-
ties

Muslims 9.11 10.95
(Low)

Christians 4.62 2.92
(High)

Sikhs 8.90 3.29
(High)

- 9 Universi-

ties

9 Universi-
ties

12 Universi-
ties

5 Universi-
ties

6 Universi-
ties

4 Universi-
ties

4 Universi-
ties

Muslims 3.41 12.44

B.Sc. (Eng.) (Low)

M.B.B.S 3.44 9.55
(Low)

Christians

B.Sc.(Eng.)/BE 7.23 5.40
(High)

M.B.B.S 6.14 4.02
(High)

Sikhs

B.Sc.(Eng.)/BE 1.70 -

M.B.B.S. 7.42 -

Buddhists

B.Sc(Eng.)/BE 1.20 -

M.B.B.S. 0.85 -

Parsis

B.Sc(Eng)/BE 0.24 -

M.B.B.S. 0.56

1 University

1 University
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INTRODUCTORY NOTE

The Indian Institutc of Public Administration, New Delhi is conducting a study on the Gricvances of the Minority
managed Educational Institutions in India on behall of the Minoritics Commission of Government of India.

This is going to be-a very important .work in regard 0 the upliftment of ceducation among the minoritics in
India. Education is admitcdly an important lever 1o their socio-cconomic development. Relative neglect of education
may be responsible for the socio-cconomic dackwardncss of any community.

Let us not miss this opportunity to place gricvances of the minority managed cducational insututions frecly and
frankly so as to help the 1IPA in making a systematic, and scientific study possible. This study will cnable us to
place facts before the commission objectively which may have a long-tcrm policy implication in the arca of gricvances
redressal of the minority managed cducational institutions. This may also help to have a comparative perspective
on the issuc relaed to the various minorily communilics.

We count upon your COOperaion in this important work. Let us come out 10 mutually help and cooperate in
this great national task by giving free and frank vicws and opinions. You may, if you choose, keep your identty
undisclosed. Even otherwise the information supplicd by you will be kept strictly confidential. 1t will be of academic
valuc to IIPA and will have practical utility for the minoritics commission. No other agency excepl the Minoritics
Commission will suitably use thesc. The quality of report will largely depend upon the correciness and accuracy
of information supplicd by you.

There are scparale sections in the questionnaire for each category of respondents. Respondents should choose
(o answer questions of the relevant scction only as indicated below:

For cxample:

Page No-
Part 1 ’

For Head of the Insttution 3

Purt’ 11
For Management A 8
Principal/Head of the Institution B 11
Teaching Stafl C 12
Non-Teaching Staff D 13
Government Functionarics E 16
Students F 16
Community/Political Leaders/Intcllectuals G 17

Part 111
For Management A 18
Principal/Head of the Institution B 21
Teaching Staff C 24
Non-Teaching Staff D 27
Students E 28
Community/Political Leaders/Intellecuals F 30
Local Community G 31
Government Functionarics H 33

Part 1V
35

For all
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Part 1
INSTITUTION DATA SCHEDULE

Name of the Institution:

- — .____,.____’____’_____———,’_’——-___

a. Name of the Organisation Managing the Insttution:

b. Type : i. Religious D ii. Social D iii Educational D
c. / | Unaided |

Sponsored by which section of the minorities:

Year of establishment :

Year of recognition :

a. Unrecognised D b. Recognition in process since D

Year of Affiliation to Board/University:

- a. Not affiliated D b. Affiliation in Process since D

If already affiliated name of Board/University to which affiliated :

Level of Teaching:

a. Primary D
b. Secondary / H. Secondary / Pre-university \:\
c. Graduate D
d. Post-Graduate D

Whether any section of the teaching is:

a. Derecognised D b. Unrecognisced ‘I ‘ ¢. Recognition under consideration D

If so, the reason(s) therefor




10. Type of Institution : 1. Techmical : ’ ii. Vocational I
L | [ |
iii. Professional ‘ | iv. Arts & Science ‘ v. Others i \
11. Type of Building: Puccu : Thatched g
SRR N
T -
Tent | ’ Other |
. N L
12. Ownership of the premises :
Purchased Acquired Constructed Rented Donaied
e - — T T T - T —
L ; |
Y i e B e e S R
;"_—_——4—'; T 1 | i
Building i ; ; '. Il l l | t L
S . L_________J I L
: i !
. No. of Rooms: : ', 2. Class Rooms | ‘
i 1
“b. Ancillary Facilitics for students i ! c. Office & faculty rooms |
e L
. Teaching staff position :
With Professional Training Without Professional Training
F—_—_A—__—_\ ,__’_—J\_———’—’ﬁ

T

0
=l
0

M

Permanent
Temporary

Ad-hoc

Vacancies against sanctioned strength D

NN

L

HEN
i,
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15. No. of Tcachers belonging 10:

With Professional Traimning Without Profcssional Training

Male Female Total Male Female Touwl
i i i . T P T T
a.  Muslim i i : i i |
:I_ I e S ,' l._ canzl S L_._J
b. Chnsu iﬁﬂ_—: iﬁ" N i jl e ] ]
. ristian | ' | i
L___ _— ___] L] L L
— o T T — ]
c. Sikhs } b ‘;
l | ' % : ] L L]
T . T ] ]
d. Buddhist I \
= e S - !
c. Parsi : ; i ’ ll
l___._, i___._' e e} (. L
5 / ] i 1 i
f. Others : | ; f ! !
16 No. of Non-teaching Staff:
Male Fcmale Total
L L
a. Pecrmanent - i i i i
b. Temporary | : :
! | [
c. Ad-hoc | : 1
; L [
. . . I
d. Vacancies against sanctioned strength !
17. No. of non-tcaching staff belonging to:
Male Female Total
a. Muslim |
b. Christian
B ———y '
c. Sikhs }
d. Buddhist D




C.

f.

. Medium of Instruction :

20.

22.

23,

Parst :( ]
[

Others | T
J

. No. of Students :

Other Languages taught : a. Second Language

. Indicate which of the following facilities are available:

a  Electricity b
¢ Hostel accommodaton d
e Suaff Lounge : f

g School/College bus : i Owned

h  Housing facilities to Non-teaching staff

Indicate which of the following teaching aids are available:

a. Black Board/Chalks/Duster b.

c. Fumiture for students d.
e. Library
f.  Laboratory: i. Audio-Visual Aids

Which of the the following facilities are available:

a  Play Ground/Playing Matenals b

¢ Mid-day meals

b. Third Language

Toilet

Canteen/Mess

Housing facilities to teaching staff

i On contract

Furniture for teaching staff

Reading material and Books : |

ii. Computer

Medical facilitics
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24. Distance of the Institution from imporant places of the locality (in kms)

a. From ncarest bus stand

b. From ncarest railway station S

c. From ncarest post office . I

d. From necarest telegraph office

e From necarest phone facility

25. Source of protected Drinking water :

a. Municipal/Corporation

b. Well

c. Tube-well
d. Other (Specify) L
E ‘ “r
© 26. Co-curricular programmes of the Institution : ‘
| i
a. NSS b.  CSS i
c. Adult Literacy programmes d. Scouts and Guides ; |
e. NCC f. Any other
i

i}é’g's - Natlonal Service Scheme
S - Community Social Service
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Part III

NON-FINANCIAL GRIEVANCES

Section A : FOR MANAGEMENT

1. What is/w&s the naturc of problem in geing official recognition :
a. Unnecessarily delayed by authorilies
b. Non-fulfilment of the mquireﬁenw by the Institution
c. Discrimination on the basis of religion

d. Indifferent attitude of the concerned authority

oot

2. Do you fecl that some particular religious institution gets preferential treatment by the state authorities ?

a. Yes D b. No. D c: To some extent only D

3. Do you feel that lack of adequate space or building or facilities affects the studies of students :

a Yes D b Mo D

4. If yes, how much does it affect ?
b. Substantially D

c. Nominally ‘ d. Very nominally D

5. How would you rate the following facilities at your Institution?

a. Quite substantially

Sufficient Sufficient Inadequate Not at all |
to a greal existing ;
extent ‘ !

|
a. Fumiture for teachers
b. Fumiture for non-teaching staff ‘ D . ‘ ‘
(I
l D ‘ | D
(: L

c. Fumiture for students
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Sufficient Sufficient /nadequate Not at all
1o a great existing
extenl
d. Library facilitics lr -\ j D D
— L
_7 l | .
¢. Laboratory .
L) o l__d L
- ]
f. Teaching aids
g. Sports and games L
SRS SR L
: ] ]
h. Hostel facilities
L J I L L
i, Audio-visual aids D
L J I I
j. Drinking water faciliues
L | L L L
k. Toilets*
L L [
1. Recreation facilities ]

|
|
6. How do you plan to provide for a proper building and/or other facilities which do not exist now? ‘<

il

a. Donations from parents and./or local community

]

b. Donations from business houses

c. Govemment aid

d. Donations from religious trusts

¢. Other trusts

f.  Any other source (specify)

HiEE

7. Docs your instituiion impart religious instructions tn students ?

a. Yes D b. No D

*If cocducational specify, if separate toilets for boys/girls arc availsble.
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13.

14,
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How is the composition of Management Commitice ?

a. Elected L 1| b. Nominated by Board of Trustees ‘ }
...A_J [ '"4'—_—\ l_.,,_.

c. Nominated by the GovernmenyUniversity ; |

Is the Management Commitice presenty

| Lo

| 1 A
a. Validly constituted ll i b. Functioning ‘

Is there any dispute regarding the constitution of Management Commitlee

| a. Yes l:} b. No i !

. If yes, plcase give details

Are you aware of the differences between the management and State authorities over

a. Appointment of the Principal/Vice-Principal in the Institution

b. Appointment of staff in the Institution (inc]uding' appointment of SC and ST)
c. Teaching of Regional Languages

d. Audit objections

e. Non-implementation of instructions issued by State authorities

f. Provisions contained in existing education code/existing education act of the State

Are you aware of any litigation between the

a. Management and State Authorilies b. Management and Teaching Staff

c. Management and Non-teaching Staff

Are you aware of the demand/acceptance of

a. Capitation fee A b. Donation

c. Building fund d. Promotion quota
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g the Pay Commission’s recommendations being implemented ?

. L Ce O

{no, why

——

n B . FOR PR]NCIPAL/HEADMASTER/HEAD OF THE INSTITUTION

o the authoritics co-operate with you ?

JL In all matters D b In some matters

I
¢ Not at all l

which of the following consideratons go in your sclection process :

. | )
s Pure religion : b. Pure ment

Do you have adequate number of teachers ?

. Yes D b. No

—
¢. If no, how many more ar¢ required ? \

{ How would you rate the following facilities in your Institution?

Totally Less than Inadequate Not at all
adequate adequate existing

2. Fumiture for teachers D D
'b- Furniture for students D D
& Library D D
_‘ d. Laboratory D D
1 L
N

t. Teaching aids

L
L
L
|
|
|

L. Sports and games

¢ Partly religion and partly merit d. Can’t say D




155

g. Hostel facilitics

h. Audio-visual aids

i Furniture for non-tcaching salf

j. Drinking water -facilitics

k. Separate toilets for boys and girls

l. Recreation facilities

Toually
adequale

5. Do you think that any of the insufficient infrastructure
affect the studies or performance of the following ?

a. Students

b. Teachers

Yes

AL

6. Which other facilities would you like to have ?

//

Less than
adequale

L

faciliics mentoned in the previ

No

7. Could you indicate the reasons for the lack of motivation of students ?

a. Unimpressive teaching

b. Unimpressive curriculum

c. Weak ﬁnan;ial conditions of students
d. Inadcquate facilities in the institution

e. Poor opportunili'es for higher education

To a large
extent

HREN.

Inadequate

Only to some
extent

L

To some
extent

|
|
|
L
L

Not at all
existing

_

]
L

ous question (Q.No. 4)

Don't know

o
L

Not at
all

OooDu
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11.

12

13.

14.
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f.  Poor opportunitics for cmployment [ ‘l l[ r !

: [ [
¢ Low parenal guidance and atlitude i{ } ‘ '—\ {‘ _
- L S
How do you cstimate the tcachers of your Institution ?
a. Qualified D b. Efficient and mouvated
cb. Both D d. Neither
Are teachers able to complete the course in one academic session ?
a. Yes D b. No
What are the possible reasons for non-completion of course ?
a. Lack of motivation of students b. Lack of motivation of teachers
c. Indiscipline in the campus d. Too few working hours

e. Too heavy a syllabus f. Any other (please specify)

OoC

should be considered ?°

a. Yes D b. No

What is the pass percentage of students on an average in a year in your institution?

Do you think the best teachers are not auracted w0 the minority managed educational institutions?

a. Yes D b. No

If yes, what could be the reasons ?

a. Low salary D b. Delay in payment

¢. Unattractive allowance D d. Unattractive working conditions

e. Any other (specify) D

Do you think that in the selection process teachers’ religion should not be considered but only qualifications

L

i
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Section C: FOR TEACHING STAFF

1. Could you tcll us your religion ?
~

a. Muslim b. Christian
d. Buddhist e. Sikh
g. Any other (specify)

2. For how many years have you been teaching ?

(o Zorostrian

i
f.  Hindu

3. How long have you been in this institution ?

I UL

4. Do you have any of the following grievances ?

a. Grievances against the management

b. Grievances against the head of the institution

c. Grievances against colleagues

d. Grievances against non-teaching staff

e. Grievances against students
il

f. Grievances against_parents

g. Grievances against government authodqities
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h. Any other i

S

Pleasc indicate the arca of gricvances

i. Pay

a. Delay and irregularity in payment of salary
b. Less than the prescribed scale
d. Any other

ii. Service Conditions

a. Lack of promotional avenues

c. No housing/hcalm/cducatjonal facilities

d. Lack of teaching/training/library facilitics
iii. Aditude

a. Management

b. Head of the institution
c. Colleagues

d. Non-teaching staff

e. Students

f. Parents

g. Govemment authorities

Indicate your level of satisfaction with the overall conditi

L
L

a. Very much satisfied

¢. Not much satisfied

O

c. No payment of allowances '
1
I
—
b. Lack of incentives ! l\
[
e. Any other D

Encouraging Not encouraging Discouraging

10

Noooo0O

|
ol
|
]
|
L
-

ool

on of minority managed educational institutions ?

L
L

b. Somewhat satisfied

d. Not at all satisfied




159

7. 1f you have any gricvances or suggestions for improvment pleasc mention.
Gricvances Suggestions

8. Do you think that the working/teaching hours are too long ?

a. Yes b. No

9. Do you hold the opinion that the students belonging to minority community are less motivated in studies ?

a. Yes b. No
10. Could you indicate the reasons for the lack of motivation of students ?
To a large To some Not at all
extent extent
e I
a. Unimpressive teaching '
b. Unimpréssive curriculum
c. Weak financial conditions of students
d. Inadequate facilities of the school
e. Poor opportunities for higher education
f. Poor opportunities for employment :
11. Please give your estimate about the following :
i
Satisfactory Somewhat Not at all L

satisfactory satisfactory

a. Optimum teacher-student ratio N . ik

b. - Performance of minority students

c. Teachting through mother-tongue
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12. Do you fecl that there is some discrimination against your rcligion in particular ?

a. Yes b. No

If yes, by whom ?

Section D : FOR NON-TEACHING STAFF
1. Please give the following details about yourself :

a. Name (if you choose)

b. Age c. Sex d. Religion

P

e. Place of Birth (town, district, state)

f. . Education

g. Nature of employment : Permanent/temporary

h. Total years of service

i.  Years of service in the present Institution

j.  Monthly salary ' k. Designation

2. Please indicate your level of satisfaction with your work:

a. Very much satisfied b. Satisfied D
|
c. Somewhat satisfied d. Not at all satisfied D

L
3. If you are not satisfied, please indicate the reason:

a. Low salary and incentives b. Lack of promotional avenues

¢. Service condition not conducive 1

d. Any other (specify)

Please indicate your grievances if any :




1.

161

There is an impression that the performance of students in minority managed cducational institutions is not SO
impressive. Who do you think is responsible for this ?

a. Students themselves J b. Tcachers ( j C. Management -}
|
- r
| :

r‘"_""‘x
d. Parents | c.  Others (specify) : |

Could you please say if the teaching and non-tcaching staff of minority managed cducational institution constantly
try to get jobs elsewhere ?

a. Yes | b. No ' ¢. Uncenain D

If yes, what could be the reasons 2

a. Other general institutions have better facilitics
b. Other institutions pay more
c. Working conditions are better in other institutions

d. Only for promotion purposes

oL

c. Any other reason (specify)

Section E : FOR STUDENTS

Please give the following details about yourself :

a. Name : b. Age :

c. Sex : MF d. Religion :

e. Father's occupation :

f. 1. Mother's education : Illiterate D Elementary [ Secondary
Higher Secondary D Matric D Graduate and above
2. Mother working © No j Employed [ Self Employed

g. 1. Father’s Education : Illitcrate D Elementary j Secondary

HEEN

R
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Higher Sccondary Matric 1 Graduate and above ! j
[
2. Father working No Employed Self employed
ploy ! p |

h.  Place of Birth : Rural/urban -

i Standard/coursc in which studying :

j. Medium of instruction at present :

), How do you rate the following facilitics available in your institution?

(
Excellent  Good Not so  Not at all  Nil
good good
a. Teaching and studics
b. Library and reading matcrials
'
c. Class room ‘elc.
d. Games and sports
¢. Extra-curricular activities
I L
f. Laboratory
] |
g. Toilet facilities
I L

h. Any other (specify)

. How do you rate your Institution vis-a-vis other Institution you know ?

c. Poorer than others

4. For which subject, do you think a good teacher is not available in your institution ?

a. Better than others b. As good as others D

a. Botany b.  Chemistry c. English D
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d. Geography ( J & Hindi r } f. History t J
I S I e
: [ . ]
g. Mother tonguc (specily) : | h. Physics ‘ 1
Lo o]
i, Any other (specify) ___,___#_____#,__,__/’4___;___.______,/

5. Whether you have any gricvances ?

i - .
a. Yes [ | b. No . . [j

6. 1f yes, specify ‘

S

Section F : FOR LOCAL COMMUNITY

1. Please give the following information about yourself :

e

a. Name o

d. Religion

b. Sex : M/F c.

Age

e. Education f. Occucation

g. Address

2. What is your perception of the minority managed educational institution in your locality *

a. Excellent performance D b. Good performance

c. Not so good performance D d. Poor performance

3. In your opinion why do these instiLuLio/ns not perform well ?

a. Bad state of finance D b. Govemnment is apathetic

c. Management is indifferent D d. Community does not support D ‘

4, Do you think that the teachers in these institutions perform well 7

a. Yes G b. No
c. .Don’t know D

5. Do you think that the students in these institutions perform well 7

a. Yes b. No
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c. Don't know L

6. Do you have/know any of your son/daughter/relative studying in these institutions ?

—
a. Yes l b. No

| E—

7. Why do you think that these institutions arc necessary ?

a. For religious considerations

b. For preservation of culture and tradition

c. For the safeguard of the interest of the minority

d. For the sake of education through the medium of the minoritics

mnnags

e. Any other (specify)

8. Do you think that the students studying in these institutions alienate themselves from others ?

a. Yes b. No

c. Don’t know

9. Will you donate something if a fund is floated for these institutions ?

a. Yes b. No D

10. What are the possible support you can think that the government should provide for these institutions ?

a. Adequate and timely financial assistance

b. Recognition without delay and unnecessary procedures

c. Regular supervision

d. Any other (specify)

OO

Section G : FOR COMMUNITY/POUTICAL LEADERS AND INTELLECTUALS

1. Please state the following information: Al
|

a. Name ) i
R Bt
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b. Sex : MF o .c Age .

d. Rechigion L T Status I |

f. Place of Domicile (lown, District) State)

Arc you aware of any minority managed cducational institution in your arca ?

. [——
a. Yes - ‘ : - b. No » . D

| SER—

S

c. There is none

If yes, in your opinion how would you rate them with other institutions ?

1

a. Exceptionally good b. As good as others

c. Worse than others d. As bad as others

|
B |

In case you do not rate them as good as other institution, how would you account for their poor perfor-
mance ?

a. Quality of education is poor b. Very few competent teachers i

c. Students’ facilities are poor d. General conditions are not good

— J

e. There is no element of compelitiveness

Do you see any need for having a separate institution for minorities ?

a. The need is cerainly there D b. There is no need

What in your opinion could be the role of Government in improving the condition of minority Institutions ?

a. Framing the right policy

b. Providing adequate financial assistance

c. Exercising control and supervision

J—

d. Any other (specify)

Do you think that the minority managed educational institutions are uswblished by community action 10 serve
their own purpose ?

a. Yes b. No . c. Uncenrtain
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8. Do you think that somc individuals or groups takc advantages of the Constitutional provision ?

R BN

Section H : FOR GOVERNMENT FUNCTIONARIES :

1. Please state the following information about yourself, if you like :

a. Age A _ : b. Sex : Male/Female
c. Religion d. Designation
e. Total years of service { Years of service in the present place

e

g. Education

h. Place of birth ;

2. How long have you been dealing with the minority managed educational institutions ?

3. Do you think that the minority managed educational institutions areé performing satisfactorily ?

a. Yes \ b. No D

4. If ‘no’ what could be the reasons for their poor performance ?

a. Mismanagement D b. Lack of qualified teachers

c. Lack of motivation among students D d. Lack of motivation among parents D

. Paucity of funds with the management D f. Lack of teaching facilities

i g. Any other (specify)
‘ 5

What are the areas in which they do not perform well ?

a. Teaching D b. Motivating students D
c. In building institution-parent relationship D d. Performance in examinations ' D

e

Utilisation of funds D f. Disbursement of scholarship to students

g. Auditing .




167

h. Provision of adcquate facilities 10 students J

i. Proper counsclling of students J. Provision of facilitics to tcachers | _l

k. Supervision and management 1. Any other (specify)

6. In your opiniori how would you rate minority managed educational Institution with other private/government
institutions ?

a. Exceptionally better b. As good as others
|
L |

c. Poorer than others d. Dismal D
7. In your opinion which of the following religious groups ar¢ showing poor performaﬁce:
1
a. Muslim b. Christian D
L
]
c. Zorostrian : d. Buddhist
]
e. Sikh
S—

8. In your opinion do the minority managed educational institutions follow the regulations of the Govern-
ment ?

a. Yes D b. No c. Uncertain D

9. Do you think that the minority managed educational institutions are necdlessly more favoured by government
than other institution ?

a. Yes D b. No C. Uncertain D

10. Could you locate where exactly the problem lies in the matter of unsatisfactory performance of minority managed
educational institutions ?

Organisational Functional

i. Management v. Teaching

ii. Teaching staff and union

iii. Non-teaching staff and union vii. Administrative decision

iv. Students’ union viii. Working of office

OO0

(]
O
]
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Part 1V
GRIEVANCES REDRESSAL

. Minority Managed Educational Institutions claim to have numcrous gricvances. Could you suggest some cffective

measures for the redressal of these gricvances in the following arcas and improve the efficiency and cffectivencss
of thesc insututions :

1. Financial Gricvances e

il.  Non-financial Grievances
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« Table-1.13 POPULATION BY RELIGION ‘
1961 1971 1981 B
|
N LR Number Percent- Number Percent- Number Percent- ‘
Religious group (million)  age to (million) ago to (million) age to f
total total total
1 2 3 4 5 6 7
Hindus - 366.5 - 835 {4533 827 5498 826
Mustims 46.9 10.7 61.4 11.2 75.5 11.4
Cliristian 107 24, 142 26 162 24
Sikhs _ 7.8 1.8 104 | 19 18.1 2.0
Buddhists - 82 0.7 38 07 4.7 0.7.—
Jains 2.0 05 - 26 0.5 32 . 05
Others 1.5 0.3 2.2 0.4 2.8 0.4
Toal 4392 100.0 5482 100.0 6653  100.0
Source: Census of India, 1981. N
® Induding unclassified persons. {
Note: 1981 data do not include Assam. ) i
|
{ ’ ‘
\ |! ‘
LAND AND THE PEOPLE 19 L i
Table-l 14 POPULATION RATIO: FOR* PRINC!BAL LANGUAGFE.;S . L . ".‘ ;
' / 1971-1981 o -l
- 5 G ' (Number in crore) i
o oL . b2 Number Percentage L
Language + 1971 1981 1971 198l ol
Hingi 1 . 2085 2642 380 399 |
Bengali - » T ! ., .- 448 515 82 78 |
Telagu . g ! . '_ 447 54.2 8.1 8.2» s
Marathi’ S e e B0 ualv 418 496 76 .15 I
Tamil : ¢ 1.39 «,..,\,' 377 447 69 68, i
Urdu . .2 ~1Ai towl 286 363 5.2 u83rr
Gujaratt: 3 - . yap .- 289 332 53 .50 n
Malayalam st 121y 260 40 39 "1 il
Kannada.” "4 Toeow 217 269 39 41 ' 5
Oriya i-. . . et 199 229 36 35
Punjabi~ : . - 141 186 2.6 2.8
Assamese i ’ 8.9 — 1.6 —
~ Sindhi 17 19 03 03
Kashmin ! .. ~e 25 3.2 0.5 .03
o . G . . I T @ I 3
Sourlg:c: Census of India 1971 and 1981. -- -
*Note 1981 data do not include Assam. et
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WV
SELECTED WORKS OF JAWAHARLAL NEHRU

2. Cable to Liaquat Ali Khan'

R

Your telegram No. 3176 dated 23rd August. While I am al@‘s preparcd
to give you any information about happenings inIndia, an i particular
about Pakistan nationals in India, I do not understand the ¢ ncern of the
Pakistan Government in regaid to Indian nationals in Indiz_; ether they
are Muslims or non-Muslims. We cannot recognise that the péRTstan- Govern-
ment is the custodian of the interests of any Indian national in India, what-
ever his religion might be. The Government of India are fully conscious of
their responsibility in regard to their nationals.

It is difficult for me to deal with_vague statements and charges that you
have made. In regard to the Agra incident on August 15th, which we great-
ly regret, the facts you have stated are not cofTect. ‘Conflict took place there
between some refugees and Muslim occupants of a house. Some Muslims
opened fire from their houses and there was an exchange of fire between
the police and these Muslims. Some refugees took advantage of this oppor-
tunity to break open shops and houses and loot them. Six.cases of arson
and 48 cases of looting shops and houses were reported. The loss of pro-
perty has not been very excessive and some looted property has been
recovered. Total casualties were as follows:

Killed—18 including 14 Muslims, 3 Hindus and one other. Injured—
56 including 39 Muslims and 17 Hindus. One Sub-inspector and three
constables injured in riot. Number of persons arrested reported to
be 972 of whom 721 are non-Muslims and 251 are Muslims.

The situation was brought under control the samec evening and there
have been no incidents since.

1. New Declhi, 25 August 1948, J.N. Collection.

86
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RELATIONS WITH PAKISTAN

3. Cable to Liaquat Al Khan'

telegram No. 3445 dated 10th Scptember.” I regret that

Plcase refer to your
quiring immediate attention [ could

owing to hcavy pressure of business r¢
not answer it earlier. ’

2. 1 am sorry to say that there is much in your telegram which is highly
controversial. I do not, however, intend that relations between the two
Dominions should be exacerbated by indulgence in charges and counter

alectics. I have more than once told you of the vital im-

charges or angry di
life, property and honour

pottance that we attach to the protection of the
of all minorities, including Muslims, in India. The pity of it is that inci-
dents, which are not of our making and which we regret and deplore as
" much as anybody, are misunderstood and greatly exaggerated in order to
throw doubts upon our good faith. 1 think you will agrec that, so long as
responsible persons in Pakistan think and speak on these lines, therc cannot
be that measure of understanding between the two Governments on this
problem that you and, I assure you, all of us here desite. Tolerance towards
all minorities and full rights of citizenship for Muslims as well as impartial

enforcement of law and order are our watchwords.

A

BRI

3, I do_not quite know what measures you have in mind for devising

ways and means for preserving the interests of minorities in each Dominion.
If you have any suggestions to make, I shall be happy to consider them most

" carefully. C—

1. New Delhi, 14 September 1948. J.N. Collection.
2. Liaquat Ali had claimed that till then Pakistan had been 2

of friendship to India.

lone in extending the hand

87
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Minorities pancl
conducting stud)

PV B Our Staft Reporter
BAN ALORE, I'eb. 24, -~ The
Minorities Commission is mnduuing
a study of fnancid and non-Miancial
gricvi ances o mmonl) managed
educational institutions. The heads of
such institutions have been requested
10 obtain the guestionnaire from the
Indinn Institute of Public: Admini-
stration, Indmpristha Estate, Ring
Roud, New Delhi, 110 002, wd
furnish the information sought. Bus-
ed on the information received, the

INDIAN EXPRE S

C1E 2y fie
Study on problems of
minorily institutions

f\l'Rl’\S NEWS SERVICE

BANGALORIE - Heads ol the
minority educational mstitutions are
requested o et questioniaie from
the Indian Institute of Public Admi-
nistration.  Indhraprasthy - Estate.
Ring Road. New Delhi-lHix2 1o
furnish information about the prob-
lems fuced by the micanty institu-
lions.

Anothicisl press release says that

Minorities Commission will submit a | a study of financial and non-finan-

S A e report (o the Union Government on tial prievances of minority. educa-
A ‘ // problems facing minority institutions. tional institutions has been tuken up
\ R according 10 a press releise issued by by the  Minorities - Commission,
R //.x the Secretary of the State Minority Government of [ndia. [sused on the
T v Commission. S information provided by the minor-
/ \ . . ities institutions the Commission
P bW S ~would file a report o the Centre on
r /( e \ problems faced by the minoritics in
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THE BAI AVABAI FRAMJI PETIT PARSI GIRLS' ORPHANAGE i

School . ) /“\ Office :
s, 6483018 (Bandra) . . {f,\% : Mehta Building, 3rd Floor,
Office : g% ‘ég 2?) i\- Nagindas Master Road, (Medows Street),

Fort, BOMBAY-400 023.
AFP/328/92
Date 21/1/92

Dr, R. N. Thakur

Project Director and

Professor of Sociology and

Social Welfare Administration

Indian Institute of Public

Administration

Indraprastha Estate,

Ring Road, v DTN
New Delhi - 110002, U Do CERLIFICATE OF POSTINu.

Dear Dr, Thakur,

Financial and Non-Financial Grievances of Minority
- Managed Educational Institutions.

We have several Trusts under the name of 'Petit' whose aims
W and objects, amongst others is the promotion of education facilities
élﬂv particularly for the poor and the needy. We have three Schools bearing

) the name 'Petit' who cater for courses leading to the S.,S.C. and
IRQ.S.C. examinations.
o
o The School teaching for the I.C.S.C. is goverened by the

3¢W' Central Board of Education whose rules and regulations permit the School;
I to function as a Minority Community Managed Institution having full
~ control of its administrative and financial management, However, in
f the case of the Schools teaching for the S.S.C. under the Government
; of Maharashtra we, as a minority managed institute are debarred from

exercising administrative and financial controls.

The following highlight the present status. The Government
of Maharashtra has enacted . 3 acts.

(a) The Secondary Schools Code which is applicable
to all Schools, ‘
(b) The Maharashtra Employees of Private School -

Conditions of Service Rules 1981,
(c) The Maharashtra Educational Institutions Management

Act which provides for the taking over the
managementpof property owned by Educational Institutions

...Q2. -
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THE BAI AVABAI FRAMJI PETIT PARSI GIRLS' ORPHANAGE

School , ) /—\ Office :
Nos 5483015 (Dandrs) ’ / Q ' Mehta Building, 3rd Floor,
' Office : 2T 43 58 K’M Nagindas Master Road, (Medows Street),
© 27 22 40 B
Fort, BOMBAY-400 023.
AFP/328/92

Date 21/1/92 5

Dr. R. N. Thakur

Project Director and

Professor of Sociology and

Social Welfare Administration

Indian Institute of Public

Administration

Indraprastha Estate,

Ring Road, o TR A
New Delhi - 110002, UK Dol CERTIFICATE €. POSTING.

Dear Dr., Thakur,

Financial and Non-Financial Grievances of Minority
Managed Educational Institutions.

\/// We have several Trusts under the name of 'Petit' whose aims
and objects, amongst others is the promotion of education facilities
rﬁ(v particularly for the poor and the needy. We have three Schools bearing
#Y the name 'Petit' who cater for courses leading to the S.S.C. and

I&p.S.C. examinations.,

?“ The School teaching for the I.C.S.C. is goverened by the 7

'y~ Central Board of Education whose rules and regulations permit the School’
J ' to function as a Minority Community Managed Institution having full

~ control of its administrative and financial management, However, in

I the case of the Schools teaching for the S.5.C. under the Government

% ; of Maharashtra we, as a minority managed institute are debarred from

g l exercising administrative and financial controls.

The following highlight the present status. The Government
of Maharashtra has enacted . 3 .acts.

(a) The Secondary Schools Code which is applicable
g to all Schools,

(b)  The Maharashtra Employees of Private School - i

Conditions of Service Rules 1981. |
(¢) The Maharashtra Educational Institutionihyanagement !
Act which provides for the taking over e j
managementpof property owned by Educational Institutions.i

ot anis

00.02.
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CRAWFORD BAYLEY & Co.

(Registered]
. H PARDIWALA *

.Y REGE *
. A. SHAH
. R. WADIA
. B.ENGINEER
. C. ASHER

D UDESHI

£ UDWADIA
T M. MANIAR
N TALWAR
0. C SHROFF

e TR T
Ay

U‘-"::OIOI>IJmn\

SOLICITORS & ADVOCATES

Dear Sirs,

Bombay Munici
Bombay Primar

CMM7 A/

State Bank @////(ﬂ{zw,
JV]7JVﬂ%%né%2v4qu;
Qfoméaj— 400 025.

‘ 29().) Z0Lh Novemb:ar p 90

P———

N -_\\ s No . =9 p

]
*NOTARIES S . :
- = k«&(y\fm(;ﬂ;\ A ( (! \‘-\“((
The Bai Avabai Framji.
: pet1t Parsi Girls’ Orphanage,
E Bombay .
~
ﬂ ' Attn: Mr.R.k. Lalkaka

pal Corporation Act. 1888
y Education Act, 1947.

we refer to Mr.R.K.

Lalkaka’s recent call on

us in the above captioned matter.

You wish to be advised on the applicability y
of the following statufes to the Bail avabai Framji
Petit Parsi Girls’ Orphanage ("the School” ) :-

The Bombay Municipal Corporation Act, 1988 ( "the
BMC Act™)

The Bombay Primary Education Act, 1947 ("the BPE
Act’”) )

.We are informed that the School consists of
Pre-primary, Primary and Secondary sections.

section 1(2) of the BPE Act provides that the
Act extends to the Bombay area of the State of
Maharashtra excluding Greater Bombay.

section 3(al) of the BMC Act defines “"Greater
Bombay as the areas specified in Parts I, II and
111 of Schedule A to the Greater Bombay Laws and

§ /:// ( x 1 o

&

e e S

(4 i
TELEPFRJNE”?“2863713,2860986,2860277,250510,250488. 310443, CABLE : “LEX Bombay” I
TELEX . CBCO IN —171=393t" & CBAC IN +14598— ¢ FAX @ 22-2860355 . M

118-3931 118-4598 |




the Bombay Hagh Cour Lo thectaration of Laimibs) AL,

19457 and on and from the date of commencement ot
the Bombay Municipal (Further CExtension of limits
and Schedule BBA (Amendment)) Act, 19856. ana
includes the extended suburbs i.e.. the aresz

specified 1n Part IV of this Schedule.

Section 2(2) of the Greater Bombay Laws ana
Bombay High Court (Declaration of Limits) Act.
1845, provides that “Greater Bombay’ means <tThe
areas for the time being specified 1n Schedule A.

Schedule A compraises of four parlLs: o loau e
(1) of Part 11 states as tollows: -

“The 1limits of the municipal boroughs of
Bandra, Parle-Andheri and Kurla and of municipal
districts of Ghatkopar-Kirol and Juhu"

We are informed that the school is situate in
Bandra. :

We are, therefore, of the opinion that the
BPE Act does not apply to the School.

Our attention has been drawn to the Grant-In-
Aid-Code ("the Code"”) of the Municipal Corporation
of Greater Bombay, Primary Education Department,
for Aproved Private Primary Schools in Greater
Bombay.

You wish to be advised whether you are
necessarily requ1red to apply for recognition under
the Code.

Rule 1 of the Code provides that Primary
Schools 1n Greater Bombay may be granted
recognition by the Education Committee of the
Corporation provided they conform to the Rules set
forth in the Code.

We consider that even though you are entitled

2 118-3931 118-4598

- I "
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to apply for such recognition as the school 1s
situate in Greater Bombay, the provisions of the (]
Code do not compulsorily require you to apply for .
recognition, and are optional in this respect.
However, regard must be had to the other provisions
of Rule 1 of the Code which enact that such
recognition woulc =2ntitle the schools to:

| (1) present their pupils ét all pub1{c
1 examinations; ;

} (1) present pupils as candidates for Scholorship
Examination and admit scholarship holders; and

(iii1) apply for registration for Grant-in-Aid from
bee the Education fund.

Wwe may at this stage, mention that Section
61(q) of the BMC Act provides that it shall be
incumbent on the Corporation to make adequate
provision, by any means oOr measures which 1t 1s
Jawfully competent to them to use cr to take for
maintaining, aiding and suitably accommodating ¢
schools for primary education subject always toc the :
grant of building grants by the State Government 1n
accordance with the Government Grant-in-Aid Code
for the time being in force.

A possible implication of this provision
could be that the BMC Act 1imposes an obligation on
the Corporation to provide for the maintenance of
Primary Schools.

{ Wwe trust that the above proves of assistance
to you but, should you require any further
clarification or elucidation, please do not
hesitate to revert to us. -
_ i T /

(\< 2 Yours faithfully,: . o

\,//" _ k\\- ~ \ /_—\i . / | :’
um. ) — e = o = 2 e N . " i

7/

—— VIV

118-3931 118-4598
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SCHEDULE A
L Seeruls 2(1) Q)

Schiool Commit(ce

Lo (a) Yivery school shali have a School Commiitee wlhich will be
responsibie 1o Government for the management of the Schoal, There shall be
dulerent Sci ol Committa s tor (1) Primary Scheol, (i) Secondary School
inciuding Ih rher Scecondary cliss, i any, (A Tunior Cotlepe section aitached
to Seaitor Callege an.. (Yv) Junior « ‘ollepe of faducation. .

{(h) A Suve.cty or Trust zonducting more than one sciiool shaii have a
Co-ordination Committee lor all the sehools conducied by the Society or Ty,
or for a group ol schosls of Society or Trust in aldition to the Schoo)
Commitiee ¢l cach such scihoo)

“The decisions o the'School Committee in resard (o its various
functions shall be subject to ratilication by the Co-ordinatiyn
Comnuittee.””;

2. The ichool Committee shall consist of—

(«) Fou-representatives of the Management consisting of the Prestdent
of the gov:rning body or his nomince and threc members nominated by the
governing body.  The President of the governing bady or his nominee shall
be the Cha.rman of the Committee;

(b) One member from amongst the permanent teachers from the same
school only in order of seniority by annucl rotetion;) o ¥

A |
*[*“and one member from among:t the non-teaching stafT from the

samc =chool only in order of scniority and by calezoriwisz annual

rotation. i

Hlustration.—Librarian, i any, during. the first vear.  Sciiormost Clerk
during the s:cond year. Laboratory Assistent, if any, during the third year .
Senior most member of the Lower Grade Stail during the forth year .
Then again Clerk next in order of scniority during the fifth yecar ,and
so on.]”; |

(¢) The Ilead of the School, who shall be ex-officio Secretary of the Schiool
Committee, shall be responsible to keep a record of the procecdings of tho
Commiltee’s mecting, B
Provided that, in the casc of a school run by a Trust which is regisicred as

public trust the four repres:ntatives referred to in clause («r) shall consist of
four founder members, if there are such me nbers available. If there js one or
more but lxs than four such founder members the three or other requisite
number of members shall be nominated by the founder members so as (o g ke
the total numoer of membars four on the School Zommitice fur stch scheol.

* Substitute.d by Notification No. PST 1083/1¢4/SE3-Ce.] dated 20-12-1984, -

’ b = - VIR THE F e awags
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* Added by Notification No.

45

“Provid:d further that, the President of the aoverning hody shall
have the right to change his nominee alter completion of one vedr.
Similarly, the governing Bedy shall have the right to ciorpe one or
mere of its nominces after completion of are yeir.

(d) The nomination shall stand cancelled i’ the person iciiing absent
at three cousceutive mectings without leave,

(¢) The Schoel Comaitree shall meat at feast six times in a vear subject
to the condition that the interval between two meetines shillonot be more
than 60 days,”;

3. TFunctions of the School Committee shall be as follows, namely :—

(4) management and regultion of the finance of schoa!, keeping of
accounts and making investments of the funds of the school;

(b) preparntion of budpet estimaltes:
- AC) appointment of employees (other than the Head of the Szhool);
v institution of new teachiug courses:

v71(¢) confinmation, promotion of and minor punishment to thz employccs
other than Head subject to the provisions of th+ Act and thesc rules;

v(f) grant of leave other than casual leave, to the stall' other than the Head
of ll]c school whose Jeave will be granted by the Management

() reporling to the Management on matters rclating to the school.
4. The Co-ordination Commitice shall consist of —

(a) the President (or his representative from amongst members of the
I\-Iunnggnwm);

() the il:ad of each school conducted by the same Management or of
cach school in the zroup of schools in a locality for which the Cs-ordination
Committee s fromed, and;

() amember of the Schoal Committes ol each school or group of schools,
representing the Manazement.

*“Provided that, the President of the aoverning body or, as the case
may be, the governiag body itself shall have the right to chige his or
its representative or the member of the School Committez represeriting
the Management on the Co-ordindtion Committee  after completion
of one year.

*(d) The nomination shall stand cancellsd if the person remains absenf
from three consceutive mcztings without leave. ‘

*(@) A member nominate] by the Manazzment from amonst the
members at (¢) shall he (he evoifiein Secrctuy ol the Co-ardination
Committee,

PST 1083/194/SE3-Cell dated 20-12-1984.

d -
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pshni Wigh School

LUGHT THAT KINDLES OUR LIFE

Managing Trustee

Mrs. R. E. Mehta
Supdt

Mr. T. B. Irani

:'\l")‘ _ "/ {kr
N AT

‘,mted by Roshni Education Society )

. ™ g ,
10, Tadiwalla ROad, Pune 411 0& - - Secretarv School Committee
; - ‘ Mrs. G. P Bhagwagar
5 6 7 0 B 8 @g" Headmistress
)| Recoy. No. 11.340 S
Mrs. S. Cherian
No. Rs [22[92-93 Date 1809~ P2

TO,

Mr R N Thakur,

Project Director,

Indian Institute Of Public Administration,
Indra Prashha Estate,

Ring Road,

NEW DELHI « 1%0002,

sir,

We had received your .letter with .questionnaire book regarding
Minority Managed Educational Institutions during the
of Science practicals and Public Board Examinations, Our school 1s

the "

S.S.Cs ‘Exams

also a centre for conducting the S.S.C. Exams, Immediately,

exams were over we had to conduct our full school's Final examinatimn.
After returniing from the summer vacation we were very busy with
Admissions from zilla Parishad.

year 1991=92,

Therefore it was a very busy academic

The questionnnaire has several parts and therefore took quite a
all to give their recommendation§. Now that it is ready
The members of the Manage-

long time for
I am enclosing the same for your perusal,
ment sincerely hope that our gtievances will be taken into considera-
tion., We Zoroastrians.are minority managed Educational- Society-but

since our own number of students are extremdly

conduct a school giving preference to language,

depleted we cannot

therefore we are

conducting an English Medium School fo

r the benefit of all communiti-

es. We have been conducting this sc

hool from 1969 and the students in

the S.S.C. Exams have achieve

d excellent results from 90% to 100%.

] ours is a top ranking school in academics and physiéal eduaation as |
3 our students are even selected for the Basket Ball team from the ﬁ

District level to appear for the state,

-\




Managing Trustee

nsljnlifdlgh%thun[ Mire, . . Mahis

LIGHT THAT KINDLES OUR LIFE Supdt
dqucted by Roshni Education Society) - . Mr. T. B. Irani
10, Tadiwalla Road, Pune 411 001 OB Secretary School Committee
667088 ) Mrs G. P Bhagwagar
1 Recog. No. 11,340 B o Headmistress

Mrs. S. Cherian

R
No. . Date . __.._.__19 |
2

e Inspite of all our efforts we are not given financial assistance

_______ \
by the government in the form of grant-in aid hence we hwve to depe—
o M= BY Ve A

[ —_— T

nd on our c¢collections of fees and donations for funds. We ‘cannot pay
it

e T NS ¥ S

our teachers the rising government scales or other éilowances,thereh

—

foEEﬂEEE_SEEEXEEEEE”Pf our school are that staff is unsatisfied and

&

parents are burdened with payment of 1ncreasing'fees.

We hope to receive your cooperation in this matter and please
do excuse us for the delay in sending this questionnaire.

Thanking You, #
Yours sincerely,

oMb

(MRS R E MEHTA)
Mg. Trustee




18%

S~

~

Sir Syed Group of Schools

( Registered under the W. B. Societies Act XXV1I of 1961 )

Post Box No. 10609, Gram : TALEEMAT, Calcutta-700 023 e 19-4730, 49-4761

Ref 3 5564;)PR/?4‘93 8th May 1992

To

Prof. R, N, Thakur

Project Director

The Indian Institute of Public Admlnlstratlon
Indra Prastha Estate,

Ring Road,

New Delhi = 110002

Ref : Your letter dt, April 22,1392

Dear Sir,
Sub : Research study sponsored
by Minorities Commission

On a perusal of the questionnaire you have so kindly”sent to
us we were at a fix whether to respond or not as becausebwéféo not re-
ceive any grants-in-aid from Govermment although we have been running
SIR SYED AHMED PRIMARY SCHOQ% since 1969 in fact we got launched with i
this particular school. At this stage it needs to be clarified that v
since 1980 the school has been recognised and three teachers out of
five are receiving their salaries direct from the Education Department,
Govt. of West Bengal. Many of our (present day) staff-members who hold |
responsible positions in the organisation did have their early education ?
from this very institution i.e., SIR SYED AHMED PRIMARY SCHOOL AM and i
larer persued their higher education. So the need for such minority ma-
{/ﬁ,,naged institutions could not be dénied or relegated in any way, This é
w%ﬁ realisation made us to give a second thought and we decided to respond
AR 1Veven thouoh not sure as to our role and status under your scheme of

<
study.

Perhaps you will appreciate our initial hesitation which has

also been reflected in the answer schedule however we tried to comply .
with the request as faithfully as possible with the hope that this might
in some way help you to look beyond courtyard of Grants-in-aid and think .

i ﬁ
about 1arger group of pegglg,énﬁ institutions that are plodding on theiriw,

own. Could we think of any measure to bring them in the common pool ?

S

With kind regards,
Yours si rely,

J
Premi)

R, /Y e

4d’nn Oﬁice 28/A, Mommpore Road Calcutta-700 023 e Regd Office : 9, Hossain ShahR -
Gene”

l
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Sir Syed Group of Schools

( Registered under the W. B. Societies Act XXVI of 1961)

Post Box No. 10609, Gram : TALEEMAT, Calcutta-700 023 = 49-4730, 49-4761

Ref : SSGS/PR/92-93/25 18th May 1992

To

Prof. R, N. Thakur

project Director

The Indian Institute of Public Administration
Indraprastha Estate, Ring Road,

New Delhi = 110 002

Dear Sir,

Ref : Your letier dt, April 22, 1322

as

Sub : Research study sponsored by
Mirority Comrmilssicn.

Perhaps the filled -in questionnaire one set in respect of the
STR SYED AHMED PRIMARY SCHOOL has already reached you - initially we
thought of deferring the reply for the other two institutions awaiting
feed-back from you. Than it dawned on us t hat it might not be possi-
ble for you at this stage of inquery to screen each of the replies and
send yourcomments - more SO you have a time-frame to complete each
componant of the study schedule. Hence, we decided to rush through the
remaifitwo (i) SIR SYED JUNIOR HIGH SCHOOL and (ii) Non-formal and
Mass Education Programme christenedby us as Communlty College along-
with this letter.““

The reason d'tre for minority managed institution has been

put forward quite forcefully in our letter dt. 8th May 1992 and views

i

e

yﬂjvhave been expressed while responding to specific question in the sche-
N dule. However we would like to xr put it on record, once again that

minority managed institutions do have a respon51blllty to protect a and

——————

ﬁ;ggagate cultural trait and characterlstic of the particular commu-
nity it represents but at the same time shun isolationism and be open

to fresh ideas (old and new) a common heritage of our nation, nay, f

R e ———

human race.

may f£ind repetition,
pbeen done purposely to emphasise General Becretary

4dm,, Office : 28/A, Mominpore Road, Calcutta-700023 @ Regd. Office : 9, Hossain Shah Road, Calcutta -700 023
? | the point of view e xpressed therein. ’

i with kxind regards, ;
'1 |
! N.B. All the three sets of responses Yours |sifcerely, |
| ’ sent by us be raken together, _ U
| ' |
though in some parts you -

9 . even g put that has (Anwar Preml)

d
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1 Afrority Manag: od Tduen - nal Tntitetions claim 1o have numerous gricvances. Could 'uxgnggcslsonx:cﬂchvc
measures for the redressal ol thiece gricvances in the following arcas and improve the - .cicncy and clfectivencss
~© these institutions

5,5.G.S 1is workinq as a ca+a1ytic agent in the area of its involvement

_whirh is cxpandlﬂg both vertlcally and horizentally i.,e. both 1n depth

nﬂ dimen%lon. our main plunk being education’ we have 1n1t1ated a pro-
;grammc alongwith other local institutionsrunning Junior High Schools
to promote quality education. In resgonse to this schedule we have not
only focused on STR SYED JUNIOR HIGH SCHOOL, but alwo taken into con-
sideration the problems in general faced by others as well with whom
we have a fruternal relationship. All those institutions who are co-
operating in our efforts in affecting on qualitative change in curri-
cula and other related areas of school performance, We just name a few
of them lowgality wise with specific thrust each @k one of them might
have been laying stress. As mentioned earlier while responding to &
similar questionnaire for STR SYED AHMED PRIMARY SCHOOL, We would like
to move a step further by saying that we are hotly persuing the idea
of converting/up-grading some of the existing Junior High Schools ha-
ving infrastructural facilities or v enture into launching new insti-
. tutions - Higher Secondary Schools for boys and girls under the aegis
of SSGS. In response to requests from slum areas having concentration
of minority population, we have decided to extend our wings(services)

to Garden Reach,besides exlisting Mominpore-Kidderpore area.

) O~ X Q 15?"'\'\C\ N— '\ b >
()\/\ '\“’a .& k‘ w& O% ?t‘ﬂ\‘\.\("\/\k)\m\;\,_ .

N\e M C o - . |
A Qh\ NN ANAAN \\/\ C*V\,\Q\ e ')\_,\"\l\go\,\,\(— \r\’ LC\ ﬂ
" | e i Aot
l ¢ F C. ¥ K ﬁ(tf’gt \,Z (‘/C/(,«_%A--L T Adn
. ¥ 5 \\ Jae o j LB It / %
(AT S i
a »_—’h/—
g N o

(cner
g C NG S"\UDV\
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Accor—oiaiicn
Tinoanpce

itran Resourca Development ( Man-Power Training )

Arricden Primary and Junior High Schools run by S.5.G.S thgre are
oirnr tush schrnls in-the locality managed by different bodies :

Cor Wl

but there is proctically no Hiqher—Secondary School where they

can co after possinc-cut from these local Junior High Schools )

Interezting enouch just in Lhe pnrirhﬂr4rc1 arnas we have a num-

ber of high standard Bnglish Medium Sclool - run and manarcd by
dimz wherae our children are not welcome genc-

different church ko
rally. Education iz a great leveller and provided leverage for
developrent, We are making eflorts in these problem areas as cited

above and hopafully leooking for the day when we will be in a posi-

tion to reprort on tre pragress in this direction.

ZCHMUNITY COLLECT :
is a ccncept we are trying to develep which will

community collras
suit the educational needs of the community

de=ign courses to
with an eye to economic necessities/compulsions. It may be asked

where do we place i1+ within thé educational frame-work prevelent

in the country. It has been accepted by all that education is a

continuing process and the institutional facilities offered are in-
adzcuate to satisfy the varied necds of different segments of peo-

rle having diverse socio-economic and religo-cultural back grounds.
Hence, the courses designed will reflect the peculiar situation, &
cater to the specific needs of the area. So the community college

as conceived has a bivolar approach laying equal stress on Vocati-

onal and man-vocational sphere - both eclectic and holistic beca-

use life is an irndivisible whole. Learning that liberates the mind

i5 true education. As such/hence education and training in liberal

arts and sclences are also glven due weichtage. Community college

will succeed depanding on our ability to enlist the co - operation

from the community it serves as well as being alive to its social

obligation to the larger community nay, ration as a whole.
The prorosition is quite simple but ey~cution will put cur ingen- Lk

what we are trying under this scheme iz %o match

with the ercrgling re-

nity inteo test,.
thn local resources, both human and material

cuirements of a chanoing society.

SF . s r

GO U AR TN s £ oyl
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Step One 3 Enlistment of differert educational, technical ard voca-

tional institutions libraries, museums, rorticulture,

z00 etc. besides facteries 3nd other work places in and

around the locality that might helrn and cooperate in our

{intensive amxd aytensive trairing programmes.

Step Two 3 preparation of & dossier of people and personnal having

interest, aptitude er ability to contribute their time

and talent in transforming the society according to the

needs of the time.

Step : Tn this novel scheneg the nodule point would be a well

Three organised ancl adequately eoud ped comnund by cunte Sapd=

ble of undertaking varicus activities outlined akove 8

with a vision for the f uture. i
At this &tage, on & poser, we would like to follow the path incica- |

red earlier i.e.

1) accommodation B
ii) finance il

{i1) trained man.power which reguires understanding ¥

throuch dialogue at different
levels and support and gulaa-
ncez from the Minority Commi- iﬂ

ssion is most welcome - which

we sincerely solicirt. . ‘

o s s A ol IS ———_

|
i
ik
b
,
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Teuching uid

189

Library books |

[
i

Study muateriuls

Facilities for games and sports
/

L

Seetion Gi FORCOMMUNITYIPOLITICAL LEADERSINTELLECTUALS

I If you were/are-connected with some minority managed educational insttutions in various ways, could you please
help locating some problems faced by them ? Problems in the area of :

a)

b)

c)

£)

. Grants-in~aid procedure seems to be cut and dray and is not res-

ponsive enough to appreciate individual circumstances of a par -

ticul§r_community or group - innovative ideas and>programmes await

for a taker - flexibility is the crying need,

Managing Committee should include different interest group in the

" organisation so that each segnent within finds a place and have a

say in the policy making.

Recruitment of teachers is a real hard nut that puts minority ma-

nadged or for that matter all venture schools into a tight spot.
The people who volunteer at the initial stage without whosa in -
terest and involvement it would not have been possible to qet
launched many of them may not fulfil the criteria of appointment
at the time of sanctioning the post and/or Grants-in-aid. As a
result many institution, though dntitled for such Grants-in-aid

could or would not avall of the same.

There 1s not much In service training facilities open to such te-
achers even thougﬁ\fhey are quite interested and sincerely strive

to improve the quality of teaching within their limited scope,

Students problems are many and varied - starting with par-sntal
apathy, economic insecurity, inadequate facilities for studies at
home and locality to lack of opportunities for higher-studias ani

employment etc,

An appreciation of difficulties on both ends coupl=2d with pragm-a-
tic attitude to core with objective situation with a wider [=rs -
pective of communitarian living that tends to emerge despite dis-
traction need:s to be persued.




1 what we

In the light of views expressed in answer to query No.,
feel 1s that g provision_gg made to cruate o minority cell atta-

ched to the Department of Educatiohhfgﬁéach State so ﬁBat they cap

help scrutinize ®ach proposal for Grants-in-aiq and/or éénction

on merit,
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Ure duive SAnUid. Ester aad secrebary,
IYicio, widep Crier i.o,
2al, Che 19th Jure '22
SN0 B/ 2/91 (Y

e C T Y

Frofessor 571 J\“lvo
and sccial dLUl;lbcrbulUp

Project Uireccor, - D - e ;
R AT . LOr' ¢l 3Schiools Zene-ll1 ¢
t6-6aRnre Vill, ayel
=.F.C. Knangabok,
/
Jirl

1 :ave the lonour beg to state thal t.e following 1aw

lines for your iing Colisiderstion and sviapatiaetic orders,
rhat, tie BLY3riEyr insvitution, tie fom>i 5ibi dign P

oCiool is tihe N1y one in the villa.e of nayel labuk, a nics. rty

muslim Comlunity witere tihere is only one Govt, Frimary scpool

in the midst of 2,500/3000 ~eorles. since the enieidre childrens
of und&ducated peoples in t.,ig viilaze are aaving absort in
supertitions, fihe dellacle -irl's and Doys wilo all are Continuing
i1n uneducaced in tae Viiia-e of ayel labuk bo cake seltrs in
U2 Nabite of customs in Parda system. Under minutely with
@ consideration or mirority group, nis institutien was o0rganisad
\ in the year 1987, 30, the comnmunity is trying couldopen a littie
crust of purdha the tantalise abeout that oeing a materials
of declined at future nation,
S0, I therefore request you Lo be kisd sonsideration
A fact above and Sympethatics orders for I'ecognised and the

}\/ﬂfuf minerity commission in this minority institution for waich act
; WA _ :

AV ~+ 0 your kindness, I shall ever remain you,

I

Y:ur'siigihfully
..... .

Dated,Hdayel labuk (. Id, Wwﬁj"ﬁ%g gone”

Head ilaster
The 27th JLllj/ 92, (ﬁ.x—OfflClO L*’tﬂ*%ﬁ%ﬁlol
' nigi Scheol namub

EOECE GRS



JAIPUR (RAJ.)

Postal Address : Reg. No. : 16/1956.57 i g
Central Office Muslim Schools Reg. : I.T.Act 1961, Under 12A
Moti Doongri Road., Jaipur-4 I.T. Exemption Under 80G
Phone No. : 48732 Reg. FCRA 1976

INSTITUTIONS UNDER MANAGEMENT .

Muslim Senior Higher Secondary School.
Muslim Girls Senior Higher Secondary School.
Muslim Girls Middle School

Muslim Girls Primary School

Muslim Primary School

Muslim Model Primary School (Co-Education)
Muslim Women [.T I.

NoOU s WN -

RELIGIOUS INSTITUTION
JINSI MASJID

NON FORMAL INSTITUTIONS SOCIO ECONOMIC FORUM

Training & Coaching Centre (a) HUGE COMMERCIAL COMPLEXES
Centre for Non School going Children (b) BANK BUILDING
Women Adult Literacy Centre (c) BOOKS & STATIONARY STORE
Survey & Research Bureau (d) STIPEND-CUM-JOB TO EDUCATED
UNEMPLOYED YOUTHS
(e) GUIDING & COUNSELLING CENTRE

P WN =

PROJECTS BEING STARTED PROJECTS ENVISAGED

1 Muslim Girls Hostel (under Construction) ’ AUDITORIUM &
2 Muslim B Ed. Teachers Training College COMMUNITY CENTRE
3 Women Polytechnich

(Expansion of present Women 171

———— ]




